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Emphasis on accountability, outcomes, and effectiveness has become standard 
operating procedure in social work practice and research. This in part, is due to social 
work education programs and social service agencies having to compete for declining 
resources (Riebschleger & Grettenberger, 2006) in light of the profession's reluctance to 
base its practice decisions on the best available scientific evidence (Rosen, 2003). In 
addition, policy mandates that guide research and practice standards have grown in 
number and complexity (Council on Social Work Education [CSWE], 2008; Davis, 2002; 
National Association of Social Workers [NASW], 2006). 
Davis (2002) suggests that social workers acquire new knowledge and 
competency in evaluation in order to meet policy and stakeholder demands. New 
knowledge in evaluation practice can facilitate use of evaluation, increased advocacy, and 
leadership in social work practice. Social work education. especially as it relates to 
evaluation practice, has a critical leadership role in promoting evaluation in social work, 
establishing evaluation practice competencies for social work practitioners, and using 
evaluation results to inform social work policy and practice. 
Chapter 1 of this dissertation describes the background and general problem of 
increasing evaluation competency in social work practice. The historical and 
contemporary issues associated with evaluation practice in social work sets the tone for a 
description of the purpose, significance and nature of the study. The research questioned 
theoretical framework sections in Chapter I introduce the variables and constructs of 
interest. Transformational leadership theory (Bass, 1985) and the Afrocentric Perspective 
(Asante, 2003; Smith, 1999) form the study's theoretical frameworks. In addition, the 
chapter provides definitions, assumptions, and limitations of the proposed study. The 
chapter concludes with a discussion of salient points and transition to the following 
literature review. 
Background of the Problem 
Evaluation practice in social work is an important social concern because of its 
ability to improve social work interventions, programs, and policies that impact people. 
Social work efforts to improve accountability have traditionally focused on outcomes 
evaluations (McMillen, Proctor, Megivern, Striley, Cabassa, & Munson, 2005). Edmond, 
Megivern, Williams, Rochrnan, and Howard (2006) suggest that the emphasis on research 
supported interventions has been driven by professional social worker concerns about 
effective practice and governmental pressure for service accountability. 
Evaluation practice, sometimes referred to as "practice evaluation" (Davis, 2007) 
emerged during the presidential administrations of John F. Kennedy and Lyndon B. 
Johnson (Thomas & McKie, 2006). The Great Society Era ushered in a number of social 
programs that addressed civil rights, mental health, education, employment, and housing 
(Jansson, 2005). As a result, "there was widespread use of the social science research 
method to evaluate social programs," during the 1960s (Thomas & McKie, p. 343). By 
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the 1970s, evaluation had been established as an "applied research specialty" in education 
and public health. 
The field of evaluation has been revitalized by federal legislation, such as the 
Government Performance and Results Act (GPRA) and the Program Assessment Rating 
Tool (PART), which emphasize outcomes measurement and accountability (Carrnan, 
Fredericks, & Introcaso, 2008). According to Kautz, Netting, Huber, Borders, and Davis 
(1997), GPRA requires agencies to state how programs will be evaluated and establish 
systems to manage, report, examine and explain results. Similarly, the PART was 
instituted by the Bush administration in 2002 as a budget reform initiative (Dull, 2006). 
The Office of Management and Budget (OMB) uses the 25-item questionnaire to evaluate 
20% of all government programs each year and make budget decisions based on the 
results. To date, 98% of federal programs have been evaluated through the use of PART 
(Carrnan et al.). Office of Management and Budget officials admit that federal program 
funding is influenced by evaluation outcomes (Brodsky, 2008). In fact, of the 1,000 
federal programs evaluated by PART, 358 programs will have decreases in funding in 
their 2009 budget as a result of poor evaluation outcomes. Federal mandates of 
evaluation have resulted in a more critical examination of how organizations use 
evaluation data to improve decision making and determine which programs receive 
continued funding. This issue was made even more apparent, on January 20,2009, when 
President Barack H. Obama proclaimed in his Inaugural Address the following: 
The question we ask today is not whether our government is too big or too 
small, but whether it works-whether it helps families find jobs at a 
decent wage, care they can afford, a retirement that is dignified. Where 
the answer is yes, we intend to move forward. Where the answer is no, 
programs will end. And those of us who manage the public's dollars will 
be held to account-to spend wisely, reform bad habits, and do our 
business in the light of day-because only then can we restore the vital 
trust between a people and their government. (Associated Press, 2009) 
At the state and local level, the United Way, a statewide nonprofit organization 
has increased evaluation requirements to improve program effectiveness. According to 
Hendricks, Plantz, and Pritchard (2008), 68% of the United Way local organizations 
surveyed indicated that evaluation outcomes improved their success in "retaining. 
maintaining, and increasing dollars" (p. 28). In a case study of United Ways in Franklin 
County Ohio, Julian (2001) found that, in 1997,24 United Way affiliate organizations 
had decreases in funding due to evaluation outcomes. This change to outcomes based 
funding represents a significant shift in how programs had been evaluated in earlier years. 
Other nationally known programs that have used evaluation outcomes to guide funding 
decisions include the Boys and Girls Club of America, YWCA of the USA, Catholic 
Relief Services, Big BrothersIBig Sisters and Family Services America (Billitteri, as cited 
in Julian, 2001). To improve the accountability and sustainability of programs, 
administrators will need to better understand the impact of evaluation efforts. 
Social workers are in key positions of responsibility to evaluate program 
interventions (Mulroy & Lauber, 2004). Although evidence based practice has emerged 
as the more popular process for determining "what works" in social work practice, 
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evaluation practice provides valuable evidence that is ultimately used in the evidence 
based practice process. Evidence based practice is the "process of posing a question, 
searching for and evaluating the evidence, and applying the evidence within a client or 
policy specific context" (Regehr, Stern, & Shlonsky, 2007, p. 4 10). Evidence based 
practice promotes decision making based on client input (Gellis & Reid, 2004) and the 
best available scientific evidence (Rubin, 2008). The evidence based practice literature 
has emphasized evaluation as a necessary step in the evaluation process (Gibbs, 2003; 
Sackett, Straus. Richardson, Rosenberg, & Haynes, 2000; Straus, Richardson, Glasziou, 
& Haynes, 2005). As a prerequisite to evidence based practice, evaluation practice is a 
"disciplined inquiry undertaken to determine the value, including merit and worth, of 
some entity" (Swenson, 199 1, p. 79). 
Problem Statement 
Social workers entering the profession usually have received little, if any, content 
on evaluation practice (Staudt, 2007). This is in part due to limited course offerings 
outside of the typical research methods and statistics courses in most schools of social 
work. In addition, practicing social workers who often serve as field instructors have not 
fully embraced the use of research in practice, and tend to employ less rigorous 
evaluative research methods in practice (Adam, Zosky, & Unrau, 2004). Therefore, 
legitimate questions arise regarding social work practitioners' competence and use related 
to evaluation. 
Field education, a mandated component of accredited schools of social work 
curriculum, is "systematically designed, supervised coordinated, and evaluated on the 
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basis of criteria by which students demonstrate the achievement of program objectives" 
(CSWE, 2001, p. 1 1). The relationship between field instructor and student is vital to the 
student's developing competence (Kittle & Gross, 2005). In addition to the transfer of 
practice knowledge and skill, field instructors are expected to provide quality feedback, 
establish learning objectives and assist students with professional development (Deal & 
Clements, 2006). This leads one to ask, to what extent do field instructors assist students 
in developing evaluation knowledge and skill? 
The limited integration of research and practice in social work was noted in the 
early 1900s which resulted in efforts to increase research and evaluation in the profession 
(Jenson, 2005). Practitioners will need to collaborate with researchers to design and 
implement efficacious programs and interventions, to improve the accountability and 
efficiency of programs and interventions (Garretsen, Bongers, & Rodenburg, 2005). 
Similarly, Jenson (2005) suggests that an increase in research studies conducted by social 
workers is needed to contribute to the body of knowledge related to effective treatment 
and intervention approaches. Both quantitative and qualitative approaches are needed to 
explore issues related to evaluation competency in social work. It is necessary that these 
efforts center on the experiences of practitioners who are likely to identify, develop and 
employ evaluation practices. Because evaluation practice can "contribute to democratic 
governance, to social betterment, to organizational learning, and more'' (Shaw & 
Faulkner, 2006, p. 44) there is a potential for social work practitioners who develop 
competence in evaluation to also engage in leadership behaviors (Wimpfheimer, 2004). 
Purpose 
The purpose of this study is to better understand how social work practitioners 
develop and use evaluation in the field. A mixed method, sequential research design 
within the context of an exploratory study is used to determine factors that facilitate 
evaluation, identify and prioritize evaluation competencies, and determine the extent to 
which evaluation constructs contribute to leadership behaviors. This mixed methods 
research approach helps to answer the research questions by exploring the constructs of 
evaluation self-efficacy, evaluation competency, evaluation influence, and leadership 
behaviors. The two-phase research design began with a questionnaire followed by a 
participatory method to identify and prioritize activities that contribute to the 
development of evaluation knowledge and skill. Concept mapping (Trochim, 1989) 
provided a qualitative dimension of the study, which centers the research within the 
perspective of social work practitioners. 
Social work practitioners who sewe as field instructors for CSWE accredited 
schools of social work sewed as participants. Field instructors are employed as social 
work practitioners within various community organizations and agencies. Field 
instructors for baccalaureate students are expected to hold, at minimum, a baccalaureate 
degree from a CSWE accredited school of social work; while field instructors for 
master's students have attained, at minimum, a master's degree (CSWE, 2008). 
Significance for Social Work and Evaluation 
Few studies in social work have focused on evaluation practice and no known 
study has identified specific activities that contribute to the development of evaluation 
knowledge and skill. Some studies have examined strategies used to evaluate social 
workers' clinical practice (Davis, 2007; Drisko, 200 1 ; Elks & Kirkhart, 1993; Kazi, 1998; 
Penka & Kirk, 199 1 ; Shaw, 1999; Ventimiglia, Marschke, Carmichael, & Lowe, 2000; 
Welch, 1983) while others have taken a programmatic approach to explore evaluation 
practice within organizations and agencies (Cherin & Meezan, 1998; Hughes, 1999; 
McNeece, DiNitto, & Johnson, 1983). This study is unique in that it elicits response 
from social work field instructors to increase knowledge related to evaluation practice 
and leadership behaviors in social work practice. This study benefits social work 
practitioners, educators, and administrators by emphasizing the importance of evaluation, 
identifying and prioritizing activities that facilitate evaluation knowledge, and 
determining the impact of evaluation on leadership behaviors. Unlike studies that 
emphasize the use of a particular evaluative instrument or methodology, this study is 
concerned with practitioners' understanding of evaluation practice and how this 
knowledge and understanding contributes to broader activities that impact programs, 
interventions and policies. 
The theoretical frameworks, which will be further explained later in this chapter, 
center and validate the cultural knowledge and experiences of social work practitioners 
(Tillman, 2002) in a manner that is "instructive to the social work field" (Gellis, 2001, 
p. 17). This study expands the social work literature on evaluation practice and 
transformational leadership theory. Through the use of concept mapping, a more 
definitive evaluation practice competency for students and practitioners can be 
developed. In addition, this study has the potential to impact social work pedagogy 
related to field practice and leadership development by emphasizing the relationship 
between evaluation practice and the CSWE Educational Policy and Accreditation 
Standards (EPAS). 
Nature of the Study 
The social work literature is nearly void of empirical studies that focus on 
evaluation practice knowledge among social work practitioners. Some authors have 
emphasized social work field education as a way to bridge the evaluation/research and 
practice divide (Sherer & Peleg-Oren, 2005; Theriot, Johnson, Mulvaney, & Kretzchrnar, 
2006; Wayne, Bogo, & Raskin, 2006). According to Sherer and Peleg-Oren (2005), 
"field experience has largely been studied as it relates to the level of practice 
methodology, the description of relationships with clients, the supervision process, or the 
agency" Op. 3 15). Other studies have focused on the barriers to students' use of 
evaluation and research (Anderson, 2002; Reese, 2004; Royse & Rompf, 1992). 
In an exploratory quantitative study to determine increases in students' research 
confidence, Unrau and Grinnell(2005) found that students' research self-efficacy varied 
depending on whether they were graduate or undergraduate students, and their level of 
confidence at the beginning of the research course. Although the study did not identify 
specific student research or evaluation competencies, the nine-item scale (Holden, 
Barker, Meenaghan, & Rosenberg, 1999) did include items related to confidence in the 
ability to search electronic databases for scholarly literature, formulate research 
questions, choose a research design, implement sampling strategy, design and implement 
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the best measurement approach, and the ability to design and implement the best data 
analysis strategy. 
More recently, Holden, Barker, Rosenberg, and Onghena (2007) used a single- 
group, pretest posttest retrospective pretest design to study Master of Social Work 
(MS W) students' evaluation-related behaviors. The Evaluation Self-Efficacy Scale 
(ESE) consisted of items derived from advanced concentration course objectives that are 
reflective of CSWE Educational Policy and Accreditation Standards objectives. 
Chronbach's alphas for the 11 items of the ESE were .94 or greater. Holden and 
colleagues found that students were least confident in their ability to design an inferential 
data analysis for an evaluation, create a groups research design to evaluate outcomes, and 
design a study of the implementation of a program. It is within this vein the current study 
seeks to understand evaluation practice in social work. 
The mixed method design in this study differs significantly from previous 
methods used in research on evaluation practice knowledge among social workers. This 
study embraces the belief held by Barker, Pistrang, and Elliott (2002) that no one 
research method or approach is superior to another and that ". . . what is important is that 
the methods be appropriate for the questions under investigation" (p. 245). The design is 
appropriate for the research question and accomplishes the study goals by balancing both 
quantitative and qualitative methods. 
Campbell and Fiske (1959) were among the first to mix methods, when they used 
multiple methods to research psychological traits (Campbell & Fiske, 1959, as cited in 
Creswell, 2003). Mixed methods designs have since evolved. Creswell and Plano Clark 
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(2007) describe four major types of mixed methods designs as the triangulation design, 
the embedded design, the explanatory design, and the exploratory design. The authors 
suggest that the triangulation design is the most common of the four and is used to 
acquire varying but complementary data in an effort to better understand the problem. 
Explanatory designs use one method to explain the other's results; while exploratory 
designs use the results of the first method to develop or inform the other. According to 
Creswell and Plano Clark (2007), exploratory designs are "based on the premise that an 
exploration is needed for one of several reasons: Measures or instruments are not 
available, the variables are unknown, or there is no guiding framework or theory" (p. 75). 
Research Questions 
This study seeks to answer an inherently mixed methods question regarding: What 
factors facilitate evaluation practice in social workpractice? and How do these factors 
impact knowledge, skill, and use of evaluation in social workpractice? The first question 
(What factors facilitate evaluation in social work practice?) suggests a quantitative 
approach; while the second question (How do these factors impact knowledge, skill, and 
use of evaluation in social workpractice?) necessitates a qualitative response. Therefore, 
the research method should be reflective of the guiding questions of inquiry. In addition, 
mixed methods research allows the researcher to use a more comprehensive array of data 
collection tools that could not be applied by a single qualitative or quantitative approach 
(Creswell & Plano Clark, 2007). 
Theoretical Framework 
Theoretical pluralism is recommended to gain a better understanding of how to 
promote evaluation practice in social work. By examining the issue from multiple 
perspectives, one can more comprehensively identify factors that facilitate evaluation in 
social work practice and explore how they [the factors] contribute to practice and policy. 
Theoretical pluralism complements the multiple methods used in evaluation and social 
work. Methodological pluralism is the mixing of qualitative and quantitative methods to 
obtain a deeper and richer understanding (Olsen, 2006). The approach provides 
flexibility in understanding and resolving issues faced by practitioners. In addressing the 
issue of practicing social workers' use of evaluation, it is important to understand the 
issue from three dimensions-the practitioner (micro), organization (mezzo), and policy 
(macro). When there are multiple perspectives at the micro, mezzo, and macro levels that 
need to be understood, as in the proposed study, a single theory is not sufficient. Thus, 
transformational leadership theory (Bass & Avolio, 1990; Gellis, 2001) and centrism 
(Tillman, 2002) serve as the theoretical frameworks for this study. 
Transformational leadership theory establishes the variables of this study as 
relevant to organizational and leadership theory. For example, evaluation practice can 
"contribute to democratic governance, to social betterment, to organizational learning , 
and more" (Shaw & Faulkner, 2006, p. 44). Centrism, a key feature of the Afrocentric 
Perspective, is being grounded in one's own experiences (Asante, 1990). Social workers 
have unique experiences, skill and knowledge that shape their practice. This study places 
the values and experiences of social work practitioners at the center of inquiry. 
Definitions 
Several conceptual definitions are provided to clarify relevant constructs. 
Centrism suggests that evaluation practice should be grounded or centered in the 
experiences of those served by the program or intervention (Schiele, 2000) and aim to 
improve the condition of the group through social change (Asante, 2003; Greene, 2005; 
Smith, 1999). 
Evaluation influence: "The capacity or power of persons or things to produce 
effects on others by intangible or direct means" (Kirkhart, 2000, p. 7). 
Evaluation practice: ". . . The purposive application of evidence based thinking 
and action processes to the definition and clarification of social problems, and to the 
identification of what is needed to resolve them and of the way in which and extent to 
which problems have been resolved" (DePoy & Gilson, 2003, p. 4). 
Evidence basedpractice: A process for making practice decisions in which 
practitioners integrate the best research evidence available with their practice expertise 
and with client attributes, values, preferences, and circumstances. (Rubin, 2008, p. 7). 
Transformational leadership theory: A theory based on a shared vision between 
leaders and followers that leads to behaviors that elevate levels of self-efficacy, promote 
empowerment through involvement, and invoke long term, positive change at the 
individual, organizational and/or policy level (Bass, 1985; Gellis, 2001 ; Herold, Fedor, 
Liu, & Caldwell, 2008) 
Assumptions 
This study assumes social work field instructors are social work practitioners that 
provide direct supervision to Bachelor of Social Work (BSW) or Master of Social Work 
(MSW) students. Field instructors are not inclusive of social work faculty who conduct 
field visits, nor field directors who have administrative responsibilities for the social 
work program. Another assumption is that all participants provided honest responses to 
the survey questions and focused prompt. The third assumption is that the questionnaire 
and concept mapping process accurately measures evaluation constructs and Ieadership 
behaviors. Lastly, the data gathering method used in this study assumes all participants 
have a computer to access the web-based applications. 
Scope, Limitations, and Delimitations 
The scope of this study is to explore social work field instructors' knowledge and 
perceptions of evaluation practice. It is important to note that the termpractice 
evaluation has been used in the social work literature to describe the evaluation of one's 
practice (Davis, 2007; Wade & Neuman, 2007), which suggests a more clinical 
orientation. In addition, Herie and Martin (2002) equated practice evaluation with 
continuous quality improvement. The use of the term evaluation practice in this study is 
inclusive of the evaluation of clinical interventions, as well as, the evaluation of programs 
and policies. However, continuous quality improvement is not a focus. This study 
focuses on evaluation practice among community based social work practitioners who 
serve as field instructors. In their capacity as field instructor, the social work 
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practitioners are affiliated with CSWE accredited schools of social work. Field directors 
and others who do not supervise students are not included in this study. 
The researcher is a community based social work practitioner with knowledge of 
social work field education and experience in evaluation. His direct access to social work 
practitioners in community organizations that serve as field education sites is expected to 
facilitate his contacts and data collection. Additionally, his work experience and 
education provides him with an understanding of the challenges social work practitioners 
face integrating evaluation and research with practice. 
Summary 
This chapter presented the problem of social work practitioners' application of 
evaluation in practice and proposed research that explores the issue from a perspective 
based on the experiences of social work practitioners. As a result of the limited research 
devoted to this issue, theoretical and methodological pluralism (Olsen, 2006) are 
necessary to adequately explore the topic. 
The significance of the study is magnified by federal mandates of accountability 
(Carman et al., 2008) that impact programs at the federal, state and local levels. Despite 
the wide acceptance of the evidence based practice movement (Gellis & Reid, 2004; 
Regehr et al., 2007; Rubin, 2008; Straus et al. 2005), the integration of research and 
practice continues to be a challenge for social work practitioners (Jenson, 2005). Chapter 
I1 provides a review of the literature related to the historical and contemporary issues 
specific to evaluation practice, evidence based practice and leadership in social work. 
The literature review focuses on research and evaluation in social work practice, 
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theoretical orientations of transformational leadership theory and centrism, and the use of 
a mixed methods design. 
CHAPTER I1 
LITERATURE REVIEW 
A recent study of evaluation practices among nonprofit organizations found that 
of the 189 organizations surveyed 90% reported engaging in some type of evaluation, 
46% reported making an effort to evaluate the majority of their programs and 
organizational activities, and 26% indicated they evaluated some of their programs and 
organizational activities (Carman & Fredericks, 2008). Eighteen percent of the 
organizations surveyed reported evaluating all of their programs and organizational 
activities, while only 5% reported not conducting any evaluations of programs and 
organizational activities. These statistics emphasize the need for evaluation practice in 
social work. 
Evaluation practice in social work is relatively new; however, its roots can be 
traced back to the dawn of the profession. Chapter I1 examines the literature obtained 
from title searches, articles, research documents, and journals to support and review the 
findings and perspectives on evaluation self-efficacy, evaluation competency, evaluation 
influence, and the resulting leadership behaviors in social work practitioner. A historical 
overview of evaluation practice in social work is provided to help frame the discussion. 
Both germinal and seminal studies related to evaluation self-efficacy, evaluation 
competence, evaluation influence and leadership behaviors in social work practice are 
examined. In addition, major findings related to methodological flaws, theories, and 
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paradigms are discussed. Transformational leadership theory and centrism are discussed 
as the theoretical frameworks that provide conceptual clarity for the proposed variables 
and research questions. The literature on evaluation practice in social work is limited, 
however, evidence based practice has resulted in a renewed interest in evaluation in 
social work practice (Gossett & Weinrnan, 2007; Mullen, Bledsoe, & Bellamy, 2008). 
Title Searches, Articles, and Journals Researched 
An extensive search of the literature revealed a growing interest in evaluation 
practice in social work; however, few studies emphasized evaluation self-efficacy, 
evaluation competence or evaluation influence in social work. These findings are 
supported by Holden et al. (2007) who found no articles focusing on evaluation self- 
efficacy. A more recent search of Google Scholar and ProQuest (multiple databases) on 
September 14, 2008, retuned no references to empirical articles addressing evaluation 
competence or competent evaluation in social work. In addition, keyword searches in 
ProQuest (multiple databases) for evaluation use and evaluation influence in social work, 
on November 13,2008, returned no articles. The dearth of social work literature on the 
specific evaluation constructs of interest led to a review of journals in other fields (i.e., 
education, psychology, sociology, public administration, anthropology, and evaluation). 
The keyword search terns for this study were: evaluation practice, practice 
evaluation, evaluation in social work, evidence based practice, empirical practice, 
evaluation self-efficacy, self-efficacy in evaluation, evaluation competence, competence 
in evaluation, evaluation use, evaluation influence, leadership in social work, social work 
leadership, transformational leadership theory, Afrocentric Perspective, and centrism. An 
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expanded keyword search of these terms in ProQuest (multiple databases), on January 18, 
2009, provided valuable information and direction for the study. Keyword searches for 
evaluation practice and practice evaluation produced 649 and 1 13 hits, respectively. The 
majority of hits on evaluation practice were documents that focused on program 
evaluations, while hits on practice evaluation primarily identified studies that described 
evaluations of clinical practice. A keyword search for evaluation in social work yielded 
six hits of documents that addressed the evaluation of social work practice. Keyword 
searches for evidence based practice and empirical practice resulted in 1,8 13 and 47 hits, 
respectively. The evidence based practice search resulted in documents from a variety of 
fields, including medicine, nursing, public health, psychology, and public administration. 
One hundred eighty-one of the evidence based practice documents were related to social 
work. The empirical practice documents were varied and several described some aspect 
of measurement. Keyword searches for evaluation self-efficacy and self-efficacy in 
evaluation produced a total of eight documents. Of the seven documents retrieved on 
evaluation self-efficacy, only two were exact matches to the term and they were social 
work related articles by Gary Holden. A keyword search for evaluation competence 
produced three hits, while a search for competence in evaluation produced one hit. The 
majority of these documents were related to cultural influences in evaluation. A search 
of self-efficacy in evaluation produced one article on teacher education. A keyword 
search of evaluation use produced 130 hits and evaluation influence resulted in 32 hits. 
Keyword searches for social work leadership and leadership in social work produced 19 
and 8 hits, respectively. Keyword searches of the Afrocentric Perspective and centrism 
resulted in 2,096 and 464 hits. A preponderance of journals searched include 
Administration in Social Work, American Journal of Evaluation, Evaluation and 
Program Planning, New Directions for Evaluation, Journal of Human Behavior in the 
Social Environment, Journal of Public Administration Research and Theory, Journal of 
Social Work Education, Philosophical Psychology, Research on Social Work Practice, 
Social Work, Social Work Research, The Journal of Negro Education. 
The remainder of Chapter I1 uses the literature to explore the historical trend in 
social work related to evaluation and evidence based practice, discuss evaluation 
constructs and theoretical orientations, and examine the role of empowerment and 
leadership among social work practitioners. In addition, implications for social work 
policy and practice are discussed. 
Historical Overview 
Social work practice in the United States grew out of the work of friendly visitors, 
charity organization societies, and settlement houses that sought to improve conditions 
for the poor and needy. According to Cnaan and Dichter (2008), "It was a field of work 
that moved from using altruistic volunteers to establishing positions for paid 
professionals" (p. 278). Although early social work practitioners based their practice 
primarily on experiential knowledge (Graybeal, 2007), the profession would soon began 
to explore ways of improving practice through research. 
Evaluation and evidence based thinking in social work practice were expressed in 
Josephine Shaw Lowell's (1 884) work, Public Relief and Public Charity (as cited in 
Gellis & Reid, 2004). According to Gellis and Reid (2004), early social work 
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practitioners attempted to be scientific by acting like scientist in their approach to helping 
those in need. Although their goal was to make and test hypotheses about their clients, as 
well as, use evaluation results to inform their practice, social work practitioners fell short 
of fully embracing the use of empirical evidence. 
Both Jane Addams (1 9 1 1) and Abraham Flexner (1 9 15) emphasized the need for 
research to inform social work practice, in the early 1900s. During the 191 5 National 
Conference on Charities and Correction (as cited in Petrucci & Quinlan, 2007), Abraham 
Flexner addressed issues related to the qualifications of the profession. According to 
Petrucci and Quinlan (2007), "One of his key points was that a profession must consist of 
activities that are intellectual, based on a 'think-process' that is 'applied to problems' that 
then leads to understanding and mastering of them" (p. 26). Similarly, "Jane Addams 
suggested that systematic data collection and information processing were critical aspects 
of effective individual-level interventions and community practice strategies" (Jenson, 
2005, p. 13 1). In 1917, Mary Richmond sought to improve social work practice through 
the use of research (Rubin, 2008; Witkin & Harrison, 2001). Her development of Social 
Diagnosis "was strongly influenced by a scientific model of medical practice" and is 
believed to have influenced early social work practice (Gellis & Reid, 2004; McLaughlin, 
2002). 
The Great Society Programs of the 1960s 
As a result of the antipoverty programs that were drafted by President John F. 
Kennedy and implemented by President Lyndon B. Johnson, social work practice and 
evaluation flourished in the 1960s. The Great Society, as it was called, was established 
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as a War on Poverty in which a number of social programs and policies were enacted to 
decrease poverty and promote social justice (Jansson, 2005). Among the social service 
initiatives were Medicare, Medicaid, Food Stamps Act, Head Start, Civil Rights Act, and 
Aid to Families with Dependent Children (AFDC), currently known as Temporary 
Assistance to Needy Families (TANF). According to Thomas and McKie (2006), the 
increase in federal funding of social programs contributed to the development of 
evaluation practice as a way of increasing accountability and effectiveness. The focus on 
accountability would eventually lead to an emphasis on the use of outcome to inform 
decision making. 
The Empirical Practice Movement of the 1970s 
By the 1970s, the empirical practice movement to increase accountability in social 
work was prominent and single system design (also known as single subject design 
[SSD]) emerged as a primary method for evaluating social work interventions (Bradshaw, 
2003; Gellis & Reid, 2004; Staudt, 1997). Gellis and Reid (2004) wrote: 
Even the simplest form of this design called for an unprecedented infusion of 
research methods into practice. The client's problems were to be defined in 
specific, observable terms, usually expressed as the occurrence of some 
behavioral difficulty. Data on the frequency and severity of the problem were 
to be gathered to provide a baseline before beginning intervention. Data 
collection was to proceed as rigorously as possible, using such measurement 
techniques as direct observation, client self-monitoring, and standardized 
instruments. The purposes of the baseline were to determine if predicted 
changes occurred after intervention, and to guide subsequent treatment 
decisions. In more-elaborate forms of the design, the intervention could be 
manipulated to rule out extraneous factors that might be contributing to a 
client's change. (p. 1 56) 
According to Baer (200 I), schools of social work have historically taught students 
SSD as a way of meeting CSWE curriculum content requirements on evaluation. Some 
of the problems associated with integrating SSD into practice include the delay of 
interventions to establish baseline data, participant consent issues, ethical conflicts related 
to withholding treatment, and its origins from a behavioral paradigm that does not 
generalize across social work interventions well (Baer, 2001 ; Elks & Kirkhart, 1993). 
Although some still advocate for the use of SSD in evaluating practice (Bradshaw, 2003; 
Rosen, 2003; Thyer, Artelt, & Shek, 2003), its use tends to be more applicable to clinical 
practice. Thus, SSD was seldom used by social work practitioners (Staudt, 2007) and by 
the 1990s there was a decline in its interest due to feasibility issues and criticisms of its 
usefulness (Gellis & Reid, 2004). 
Evaluation in the 1980s and 1990s 
With the merger of the Evaluation Network and the Evaluation Research Society 
to become the American Evaluation Association (AEA) in 1986, evaluation was 
established as a professional field of practice. Through the creation of scholarly journals 
in evaluation, for example, New Directions for Evaluations, The American Journal of 
Evaluation, Practical Assessment, Research & Evaluation, Evaluation and Program 
24 
Planning, and Educational Evaluation and Policy Analysis, scholarship in evaluation has 
increased (Thomas & McKie, 2006). 
The Government Performance and Results Act (GPRA) was signed into law, by 
President Clinton, on August 3, 1993 and is "based on the belief that the federal 
government has continued to waste and mismanage public hnds and that the public has 
not received full value for their tax dollar" (Breul, 2003, p. 59). Aimed at improving the 
effectiveness, efficiency and accountability of federally funded agencies and programs 
(Breul), GPRA has resulted in direct implications for the social work profession. 
Programs that receive federal funds must conduct evaluations to produce outcome data 
that is reported to Congress. 
The Search for Evidence in the 2000s 
The evidence based practice movement in social work emerged from the need for 
social work practitioners to make more informed decisions, derived from empirical 
evidence, regarding the treatment and care of clients (Gambrill, 2001; Regehr et al., 
2007). As a result of the evidence based practice movement beginning in the medical 
field, definitions such as "the conscientious, explicit and judicious use of current best 
evidence in making decisions about the care of the individual patient" (Sackett, 
Rosenberg, Gray, Haynes, & Richardson, 1996, p. 7 1 ) have served as a guiding 
framework for social work practitioners. Although terms such as "research based," 
"empirically supported," "empirically informed," and "practice guidelines" are found in 
the social work literature (Mullen et al., 2008), Gellis and Reid (2004) suggest the current 
trend is toward the use of the term evidence based which is "practice based on tested 
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interventions" (p. 157). Other definitions of evidence based practice have described it as; 
"a process of posing a question, searching for and evaluating the evidence, and applying 
the evidence within a client- or policy-specific context" (Regehr et al., p. 41 0); "using the 
best evidence available to help practitioners make decisions and conduct their practice in 
concert with professional values" (Witkin & Harrison, 2001, p. 294 ); "integrating 
clinical expertise and values with the best available evidence from systematic research 
while simultaneously considering the client's values and expectations-all within the 
parameters of the agency mandate, legislative requirements, and environmental 
consideration" (McNeill, 2006, p. 154); and "a process of using research findings to aid 
clinical decision making'' (McCracken & Marsh, 2008, p. 301). 
Gellis and Reid (2004) propose two types of evidence as those resulting from 
research studies and evidence generated by practitioners in their work with clients. 
Similarly, Rubin (2008) states that evidence based practice results in practitioners' use of 
research to guide practice decisions "in light of the best scientific evidence available" 
(p. 5). He emphasizes in light of the best evidence, as to not suggest that all practice 
decisions must be driven by scientific evidence. Practice decisions based on practitioner 
expertise and understanding of client values is equally important. Therefore, Rubin 
(2008) provides the following definition of evidence based practice. 
Evidence based practice is a process for making practice decisions in which 
practitioners integrate the best research evidence available with their 
practice expertise and with client attributes, values, preferences, and 
circumstances. When those decisions involve selecting an intervention to 
provide, practitioners will attempt to maximize the likelihood that their 
clients will receive the most effective intervention possible in light of the 
following: 
The most rigorous scientific evidence available; 
Practitioner expertise; 
Client attributes, values, preferences, and circumstances; 
Assessing for each case whether the chosen intervention is achieving the 
desired outcome; and 
If the intervention is not achieving the desired outcome, repeating the 
process of choosing and evaluating alternative interventions. (p. 7) 
Rubin's definition of evidence based practice includes many of the components 
identified in the social work literature (i.e., decision making, client values, best available 
evidence, and evaluation). Of particular interest, is the emphasis on evaluation. 
Evaluation, as cited in the literature, appears to be a significant component of evidence 
based practice. According to Marra (2003), evaluation practice produces two types of 
evidence. The first is evidence to improve accountability in organizations. The second 
type of evidence is that which promotes effective interventions, programs, and policies. 
Both types of evidence help to establish the relevance of evaluation practice in social 
work practice. 
Evaluation and Social Work 
Evaluation has been called the "sine qua non" of social work practice (Jacobson 
& Goheen, 2006, p. 89). Without it, social work practice could not exit. Evaluation 
practice includes but is not limited to the understanding of program theory [logic 
models], random sampling, experimental design, and formative and surnmative 
evaluations. Evaluation practice also includes determining the worth or value of clinical 
interventions (individual or group), policies and processes. Perhaps the most common 
type of evaluation practice is program evaluation. According to Patton (1 997), "program 
evaluation is the systematic collection of information about the activities, characteristics, 
and outcomes of funded programs to make judgments about the program, improve 
program effectiveness and/or make informed decision about future programming" (p. 23). 
Program evaluation should be practical, realistic and most of all applied in a way to 
improve the condition of those impacted. 
In recent years the field of social work has attempted to better define evaluation 
practice. DePoy and Gilson (2003) provide the following definition of evaluation 
practice: 
We formally name our approach evaluation practice and define it as the 
purposive application of evidence based thinking and action processes to the 
definition and clarification of social problems, and to the identification of 
what is needed to resolve them and of the way in which and extent to which 
problems have been resolved. (p. 4) 
More simply stated, evaluation practice in social work is the application of 
evidence based methods to improve and assess/evaluate social work interventions. 
Although the differences between evaluation practice and evidence based practice appear 
minor, they primarily differ in how they are applied. The key difference is that 
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evaluation practice emphasizes the assessment of value (Depoy & Gilson, 2003), while 
evidence based practice stresses the application of best evidence in practice (Rubin, 
2008). 
Evaluation practice and evidence based practice have emerged as responses to the 
aforementioned challenges related to accountability and are increasingly being 
recognized as methods for making informed practice decisions in social work. McNeill 
(2006) suggests that evidence is a more relative concept than proof and can range from 
direct practice observations to large scale randomized control trials. He compares the 
evidence based practice [and evaluation] debate to the long standing divide between 
qualitative research and quantitative research and states, "If the goal is generalizability, 
quantitative methods are accepted to be superior, but if the goal is a rich understanding of 
a particular phenomenon, then qualitative methods are indispensable" (p. 15 1). Like 
evaluation practice, evidence based practice can be applied to micro, mezzo or macro 
levels of social work practice (Gellis & Reid, 2004). Definitions of evidence based 
practice may vary depending on the goal and context of the research and in most cases 
may be considered a broader category than evaluation practice. Evaluation practice also 
varies, in terms of context but tends to be a more specialize method. 
Self-EfJicacy in Social Work 
Albert Bandura, the father of self-efficacy theory and research, (as cited in 
Petrovich, 2004) defines perceived self-efficacy as the "belief in one's ability to organize 
and carry out actions needed to produce desired results" (p. 429). According to Bandura 
(1997), perceived self-efficacy controls human behavior through cognition, motivation, 
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mood, and affect. People who are efficacious are more likely to have high aspirations, set 
high standards from themselves, engage in self-motivating behaviors, express confidence 
through their words and actions, and have lower levels of stress and anxiety. 
In social work, self-efficacy has been used to understand behavioral responses in 
children and adolescents (Hamama, Ronen, & Rahav, 2008; Guilamo-Ramos, Jaccard, 
Dittus, Gonzalez, & Bouris, 2008; Smith & Hall, 2008), to examine volunteers' self- 
efficacy related to community involvement (Ohmer, 2007), and to explore treatment 
providers' self-efficacy in the delivery of services (Gross et al., 2007). Fortune, Lee, and 
Cavazos (2005) found a relationship between students' social work self-efficacy and 
students' satisfaction with field education where self-efficacy was described as trusting in 
one's abilities to organize and execute the course of action required to produce given 
goals. Other applications of self-efficacy in social work education have included 
discussions of the educational processes, assessment of outcomes related to field 
instruction, assessment of outcomes related to general social work self-efficacy, and 
conceptualizing and assessing the outcomes of research pedagogy (Holden et al., 2007). 
Evaluation Self-EfJicacy 
Evaluation self-efficacy is a new concept (Holden et al., 2007) that emphasizes an 
individual's level of confidence in conducting evaluation related tasks, such as, 
conducting research, designing evaluations, and analyzing data. Holden and colleagues 
developed the Evaluation Self-Efficacy Scale (ESE) to assess social work students' 
mastery of EPAS related objectives. Within the 10-item scale, each ESE item measures 
an evaluation related behavior expected of MSW level students. Results indicate students 
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were confident in areas such as searching electronic databases on the internet, reviewing 
social science theory and research, and designing evaluation models that reflected social 
work values and ethics. However, they were less confident in analyzing data, creating 
research designs that evaluate practice outcomes, and activities related to program design 
and implementation. 
Evaluation self-efficacy is an important construct in understanding evaluation 
practice in social work practice. An individual's evaluation self-efficacy serves as an 
indicator of perceived evaluation ability, as well as, signifies potential education and 
training needs related to evaluation. Evaluation self-efficacy is believed to contribute to 
evaluation competence. 
Evaluation Competence 
Evaluation competence differs from evaluation self-efficacy in that competency is 
actual ability rather than perceived ability. According to the EPAS developed by the 
CSWE (2008), "Competencies are measurable practice behaviors that are comprised of 
knowledge, values, and skill" (EPAS, p. 3). The CSWE EPAS goes a step further by 
establishing a core competency (2.1.10d) that focuses entirely on evaluation and social 
workers ability to analyze, monitor, and evaluate interventions. The American 
Evaluation Association (AEA) has established competence as a primary principle within 
its Guiding Principles for Evaluators (AEA, 2009). In addition to possessing requisite 
education, knowledge and skill in evaluation, evaluators are encouraged to exhibit 
cultural competence, ethical decision making, and should continue to improve 
competence. 
Evaluation Use/Influence 
Evaluation utilization has long been considered one of the most researched areas 
of evaluation (Christie, 2007; Henry, 2003). Evaluation use is concerned with how 
evaluation data are applied and used. According to Patton (1997), the goal of evaluation 
should be to improve program effectiveness or make decisions about future 
programming. Evaluation use in this manner has the potential to contribute to leadership 
behaviors at the organization and policy levels. However, to move the discussion of 
evaluation use beyond results based use, researchers and practitioners have begun to 
adopt the term evaluation influence. Kirkhart (2000) defined evaluation influence as "the 
capacity or power of persons or things to produce effects on others by intangible or direct 
means" (p. 7). She suggests that the word influence instead of use better describes the 
effects of evaluation and incorporates process use and symbolic use. According to 
Christie (2007), "Compared with evaluation use, the empirical literature on evaluation 
influence is sparse and relatively little is known about the specifics of how evaluation 
may influence decision makers' attitudes and actions" (p. 9). 
Literature on evaluation use has focused on process use (Patton, 1997), political 
or symbolic use (Weiss, 1989), instrumental use (Patton, 1996), imposed use (Weiss, 
Murphy-Graham, & Birkeland, 2005), and enlightenment (Weiss, 1980) or conceptual 
use (Greene, 1988). One way to better conceptualize evaluation use and influence is as a 
continuum (see Figure 1). 
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Figure 1. An Evaluation Use Continuum 
Patton (1 997) defined process use as "ways in which being engaged in the 
processes of evaluation can be useful quite apart from the findings that may emerge from 
those processes" (p. 88). As a result of participating the evaluation process, changes in 
thinking or behavior occurs. Symbolic use, sometimes referred to as political use, is 
when evaluations are used to support or justify existing programs. Similarly, imposed 
use is the result of funders requiring grantees to take action based on evaluation results. 
Weiss and colleagues found that imposed use is most common among federally 
funded programs. Instrumental use occurs when policy makers use evaluation results to 
make program decisions. More indirect than other types of evaluation use, conceptual 
use occurs when decision makers perceive evaluation results as useful, even though they 
may not act on them. Because conceptual use leads to ideas and understanding, "scholars 
around the world have found that conceptual influence has been the most important effect 
that research and evaluation have had on policy" (Weiss et al., p. 14). 
Social Work Education 
Social work education serves to "prepare competent and effective professionals, 
to develop social work knowledge, and to provide leadership in the development of 
service delivery systems" (CSWE, 2001, p. 4). The CSWE EPAS (2008) emphasizes ten 
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core competencies or "measurable practice behaviors" expected of those who complete 
CS WE accredited programs. The 10 core competencies consist of professional social 
worker conduct, ethical principles to guide professional practice, critical thinking to 
inform and communicate professional judgments, diversity and difference in practice, 
human rights and social and economic justice, research informed practice and practice 
informed research, knowledge of human behavior and the social environment, policy 
practice to advance social and economic well-being and to deliver effective social work 
services, responses to contexts that shape practice, and the ability to engage, assess, 
intervene, and evaluate with individuals, families, groups, organizations, and 
communities. Ironically, of the ten core competencies Educational Policy 2.1.10(d) on 
evaluation is the least developed in terms of specific measurable behaviors and is likely 
the most misunderstood by schools of social work. The policy simply states, "social 
workers critically analyze, monitor, and evaluate intervention" (CSWE, 2008; EPAS, 
2008). In addition to the ten core competencies, field education is deemed a critical 
component of accredited schools of social work and is mandated by CSWE. 
Social Work Field Education 
The social work field practicum serves to integrate theory with practice (Lam, 
2004). According to CSWE (2001), "Field education is systematically designed, 
supervised coordinated, and evaluated on the basis of criteria by which students 
demonstrate the achievement of program objectives" (p. 291). Although CSWE 
articulates the purpose of field education and establishes educational standards for field 
instructors, field instructors receive little training on how to assist students with bridging 
the gap between research, evaluation and practice. According to Deal and Clements 
(2006), "Schools of social work typically offer new field instructors an orientation that 
addresses such areas as learning contracts, evaluations, the school's curriculum, and the 
transition from practitioner to educator" (p. 291). The authors contend that in addition to 
the transfer of practice knowledge and skill, field instructors are expected to provide 
quality feedback, establish learning objectives, and assist students with professional 
development. Thus, the relationship between field instructor and student is vital to the 
student's developing competence (Kittle & Gross, 2005). 
Social work education has promoted the integration of theory, research and 
practice by preparing generalist practitioners at the bachelor's level, and developing 
broad, interdisciplinary knowledge and skill at the master's level (CSWE, 2008). There 
is an expectation that social work graduates are able to recognize and apply multiple 
theories in practice. This approach to preparing socia1 work practitioners is believed to 
foster an eclectic or pluralistic approach to theory and research integration that has the 
potential to influence leadership behaviors in social work. 
The leadership behaviors of social work practitioners relevant to this study are 
those identified and measured by the Leadership Practices Inventory (LP1)-Observer 
(Kouzes & Posner, 1997). They are (a) challenging the process, (b) inspiring a shared 
vision, (c) enabling others to act, (d) modeling the way, and (e) encouraging the heart 
(Elpers & Westhuis, 2008). Thus, the current study employs the definition of leadership 
provided by Rank and Hutchison (2000) as "the communication of vision, guided by the 
NASW Code of Ethics, to create proactive processes that empower individual, families, 
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groups, organization, and communities" (p. 499). Through the process of increased self- 
efficacy, competence, and the use of evaluation results, social work practitioners are 
expected to develop a sense of empowerment that influences how they engage in 
leadership behaviors that impact social work policy and practice. Although 
empowerment is not a construct that will be measured directly in this study, issues of 
empowerment will be discussed later in this chapter; particularly, the role of 
empowerment as it relates to centrism and implications for social work practice and 
policy. 
Leadership Development in Social Work 
Social work education, in regards to supporting effective programs and 
interventions, has a critical leadership role in promoting evaluation in social work, 
establishing evaluation practice competencies for practitioners, and using evaluation 
results to inform social work policy and practice. Therefore, the role of leadership in 
social work practice needs to be developed and cultivated at multiple levels. 
In 2003, the social work profession made gains in addressing the issue of 
leadership by forming the National Leadership Coalition (NLC) (Sisco, Volland, & 
Gorin, 2005). The NLC comprised of CSWE, NASW, the National Association of Deans 
and Directors of Schools of Social Work (NADD), the Association of Baccalaureate 
Program Directors (BPD), the Society for Social Work and Research (SSWR), Institute 
for the Advancement of Social Work Research, the Action Network for Social Work 
Education and Research, the Veterans Administration, and the New York Academy of 
Medicine (NYAM). Although the NLC is primarily concerned with social work practice 
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with older adults, its emphasis on leadership underscores the importance of leadership in 
social work practice. Similarly, there has been a renewed interest in leadership in social 
work education. 
The CSWE Leadership Development Initiative began in November of 2005 as an 
effort to respond to faculty development needs and build leadership in social work 
education (B. W. Sheafor, personal communication, January 2,2006). The initiative was 
spearheaded by the CSWE 2005 Senior Scholars who were tasked with producing a 
framework document for initiating a leadership institute. Following is an excerpt of the 
Leadership Development Initiative summary of findings: 
There was nearly universal agreement that social work education has not 
adequately planned for leadership development. The three most clearly 
recognized goals for leadership development were (a) to prepare and encourage 
social work faculty members to engage in campus leadership roles that affect 
campus policies and procedures in order to make campus environments more 
compatible with social work values and goals; (b) to strengthen the administrative 
leadership of social work education programs; and (c) to provide leadership 
development opportunities for hture and emerging leaders in social work 
education. (p. 1) 
Although the creation of both the National Leadership Coalition and the CSWE 
Leadership Development Initiative stress the importance of leadership in social work, 
neither offers a comprehensive definition of leadership in social work. In an exploratory 
study investigating social work leaders' perception of leadership, Rank and Hutchison 
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(2000) asked social work deans, directors, and NASW chapter directors and presidents 
(N = 150) to "define the concept of leadership for the social work profession" (p. 491). 
The five most common elements used by participants to define leadership in social work 
were: "proaction," "values and ethics," "empowerment," "vision," and "communication." 
Using the themes that emerged from the study, Rank and Hutchison define social work 
leadership as "the communication of vision, guided by the NASW Code of Ethics, to 
create proactive processes that empower individual, families, groups, organizations, and 
communities" (p. 499). According to Elpers and Westhuis (2008), "the current trend in 
leadership theory appears to be shifting from leadership by management to leadership by 
empowerment (p. 27). What this means in terms of evaluation is that the focus is shifting 
from leaders who simply manage evaluation projects and processes to leaders who inspire 
and empower the use of evaluation results to guide and inform social work practice and 
policy. 
Both NAS W and CS WE promote the use of evaluation in social work practice; 
however, accredited schools of social work face the challenge of integrating evaluation 
across the curriculum. Social worker practitioners entering the profession have received 
little, if any, content on evaluation practice (Adam et al., 2004). In addition, practicing 
social workers who often serve as field instructors have not hlly embraced the use of 
research in practice and tend to use less rigorous evaluative research methods in practice 
(Adam et al.). Due to the complexity of this issue, it is necessary to consider multiple 
approaches to its resolutions. 
Theoretical Framework 
No matter where one stands on the issue of whether theory drives practice or 
practice drives theory, the value of theory in social work cannot be discounted. While 
social workers can choose from a number of theories (Turner & Lehning, 2007), most 
practicing social workers prefer an eclectic approach (Forte, 2007). Theoretical pluralism 
is the application of multiple theories to provide greater insight into a phenomenon 
(Griffith et al., 2007). According to Olsen (2006), "theoretical pluralism involves 
looking closely at possible explanations of puzzling outcomes using a range of claims 
from at least two social science disciplines, or two theories" (p. 1 136). 
The merits of theoretical pluralism have long been debated. According to Preston 
(2005): 
One well known early advocate of this position, John Stuart Mill, stated, 'the 
only way in which a human being can make some approach to knowing the 
whole of a subject is by hearing what can be said about it by persons of every 
variety of opinion' (1977, p. 232). Another, John Dewey, observed, 'it is the 
nature of science not so much to tolerate as to welcome diversity of opinion' 
(1992, p. 135). A third, Paul Feyerabend, insisted, 'the only way of arriving at 
a useful judgment of what is supposed to be the truth, or the correct procedure, 
is to become acquainted with the widest possible range of alternatives.' 
(p. 715) 
Social work practitioners tend to use a wide range of theories in the field. It is not 
uncommon for social workers to describe their work as eclectic, generalist, systems 
oriented or derived from an ecological systems perspective. This may be due to the 
development of the profession, social worker education and training, and the nature of 
social work. Due to the nature of social work practice with individuals and groups, it is 
challenging to predict human behavior. Hepworth, Rooney, and Larsen (1 997) suggest 
that "because human beings present a broad array of problems of living, no single 
approach or practice model is sufficiently comprehensive to adequately address them all" 
(p. 16). Similarly, Hosti (1989) writes "our world is complex and growing more so; it is 
therefore unlikely that any single theory or perspective, much less their derivative 
research programs, could adequately explain all of its essential characteristics and 
account for change" (p. 256). Therefore, there is a place for theoretical pluralism in 
social work practice and leadership theory combined with an emphasis on centrism serve 
as the lens through which this study examines issues of evaluation and leadership in 
social work practice. 
Leadership Theories 
Cragg and Spurgeon (2007) suggest that the three most common leadership 
theories are trait theory, situational leadership, and transformational leadership. Trait 
theories of leadership have been promulgated longer than the other theories and have 
produced the least amount of empirical evidence (Hendricks & Payne, 2007). Early 
leadership theories, such as trait and behavioral theories, aimed to quantify specific 
attributes and behaviors of leaders, rather than understand how to effectively lead 
(Arrnandi, Oppedisano, & Sherman, 2003). The idea that a "great man" possessed 
unique traits that fostered leadership served as the foundation for behavioral approaches 
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to leadership. Behavioral theories of leadership were based on the belief that one could 
learn to be a leader, even if they had not been born with favorable leadership traits. 
According to Armandi et al., these content focused theories failed to take into account 
situational conditions and interactions between leaders and followers. 
Situational or contingency leadership theories emerged in the late 1960s as a way 
to explain the impact of interpersonal relationships, the task, and one's level of authority 
on leadership ability (Sutton, 2004). According to Northhouse (2004), the situational 
approach is based on the idea employees work and function on a developmental 
continuum that requires delegating, supporting, coaching, and directing at various stages. 
Situational leaders engage in both directive and supportive behaviors to motivate and 
meet the needs of employees. 
Most recently, charismatic leadership theory, transformational leadership theory, 
and visionary leadership theory have emerged in the quest to describe leadership 
behaviors. According to Mello (2003) these theories share an emphasis on vision, values, 
and organizational commitment. Charismatic leadership theory is based on perceived 
abilities followers attribute to leaders, while visionary leadership theory is less idealized 
and focus on leaders' ability to "create and articulate a realistic, credible, and attractive 
vision for the future of the organization that improves upon the present situation" 
(Armandi et al., 2003, p. 1079). Transformational leadership theory incorporates aspects 
of both charismatic and visionary leadership theories but goes a step further by 
emphasizing the concerns and needs of followers. 
Transformational Leadership Theory 
In his germinal work entitled Leadership, James MacGregor Burns (1978) 
distinguished between transactional leaders who engage in a series of "self-interested" 
exchanges and transformationaI leaders who support followers through mutual 
stimulation and elevation that takes place on a higher moral plain (as cited in Denhardt & 
Campbell, 2006). Bums defined transformational leadership as a process in which 
"leaders and followers raise one another to high levels or morality and motivation" 
(p. 20). Bass (1985) is credited with developing transformational leadership theory from 
Bums' work. He described transformational leaders as those that go beyond transactional 
leaders by developing, supporting, and motivating followers to achieve teamlgroup goals 
rather than personal goals. Transactional leadership describes a leadership approach that 
is based on a quid pro quo type of relationship between leader and follower that results in 
reward-based exchanges or transactions between the two. For example, a transactional 
leader may promise a pay increase if the employee achieves established program goals. 
Contrarily, transformational leaders strive to enhance and develop followers to their 
greatest potential, which results in improved work performance. Bass presented four 
characteristics of transformational leaders: (a) charisma, (b) intellectual stimulation, 
(c) individual consideration, and (d) inspirational motivation. Similarly, Herold et al. 
(2008) suggest that transformational leadership involves vision, empowerment through 
involvement, and responsiveness to follower needs. 
Gellis (2001) was among the first to use transformational leadership theory to 
examine perceived leadership behaviors of social work managers. He described 
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transformational leadership as "leaders attempt to elevate follower needs to higher levels, 
try to develop followers into leaders, and attempt to bring about change in the culture of 
the organization" (p. 18,2001). Gellis used the Multifactor Leadership Questionnaire 
(MLQ Form 5X), developed by Bass and Avolio (1990), to survey 234 social workers on 
the extent to which their manager engaged in transformational or transactional leadership 
behaviors. Gellis found that as transformational leadership ratings increased, social 
workers desire to go beyond what was expected by their leader also increased. In 
addition, social workers reported higher levels of satisfaction with the transformational 
leadership style, as compared to transactional leadership. The following is a synthesized 
definition of transformational leadership theory that includes the major component 
provided by the aforementioned authors: Transformational leadership theory is based on 
a shared vision between leaders and followers that leads to behavior that elevates levels 
of self-efJicacy, promotes empowerment through involvement, and invokes long term, 
positive change at the individual, organizational and/or policy level. 
Transformational leadership theory emphasizes the relevance of the proposed 
evaluation constructs (evaluation self-efficacy, evaluation competence, and evaluation 
influence) to organizations. Evaluation practice and the related constructs play an 
important role in organizational planning, and development. In addition, 
transformational leadership theory stresses the ideal relationship between managers and 
employees that results in mutual benefit. 
Centrism 
An Afrocentric Perspective to evaluation in social work suggests that evaluation 
practice should be grounded or centered in the experiences of social work practitioners 
and aim to improve the condition of the individual, group or organization served through 
social change (Asante, 2003; Greene, 2005; Smith, 1999). Not only is this approach to 
evaluation practice consistent with the social work profession's commitment to self- 
determination and diversity (CSWE, 2008; NASW, 2006), it strengthens the validity of 
evaluation practice (Kirkhart, 2005). The aspect of the Afrocentric Perspective most of 
interest in this study is that of centering or centrism. According to Tillman (2002, p. 5), 
centrism is the "generation of transformative knowledge" by those who are grounded in a 
particular culture or experience. Centrism emphasizes the knowledge and realities of a 
group as valid and worthy of focus. Within the context of a Black Feminist Perspective, 
Hill Collins (2000) refers to this process as centering. She suggests that the centering 
approach provides a different lens through which new knowledge and ways of thinking 
emerge. 
Smith's (1999) Indigenous Research Agenda Model (Figure 2) serves as one way 
to incorporate the lived experience and reality of a group towards the goal of self- 
determination. Self-determination involves the processes of "mobilization," 
"transformation," "decolonization," and "healing" (p. 1 16). 
Figure 2. Indigenous Research Model 
In order to move through these processes, people must engage in survival, 
recovery and development before they become self-determined. Smith (1 999) writes: 
Four major tides are represented in the chart as: survival, recovery, 
development, self-determination. They are the conditions and states of being 
through which indigenous communities are moving. It is not sequential 
development--the survival of peoples as physical beings, of languages, of 
social and spiritual practices, of social relations, and of the arts are all subject 
to some basic prioritizing. Similarly, the recovery of territories, of indigenous 
rights, and histories are also subject to prioritizing and to recognition that 
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indigenous cultures have changed inexorably. Recovery is a selective process, 
often responding to immediate crises rather than a planned approach. This is 
related to the reality that indigenous peoples are not in control and are subject 
to a continuing set of external condition. In reality this means that specific 
lands and designated areas become a priority because the bulldozers are due to 
start destruction any day now. (p. 11 6 )  
Smith's model and transformational leadership theory serve as a guide for the 
development of a centrism model for evaluation practice in social work. Figure 3 depicts 
how evaluation practice states, like the conditions of survival, recovery, and 
development, can help practitioners move through the processes of mobilization, healing, 
decolonization, and transformation. Social work practitioners are believed to move 
through varying levels of evaluation practice towards evaluation influence, 
Evaluation self-efficacy involves social work practitioners' perceived ability to 
understand and conduct evaluations. It is primarily determined by one's education and 
training in evaluation. Evaluation competence is actual ability rather than perceived 
ability and may be demonstrated through mastery of specific knowledge, skill, and ability 
in evaluation practice. Another way of thinking of evaluation competence is the 
successhl application of evaluation knowledge. Evaluation use is achieved when social 
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Figure 3. A Centering Model for social Work Practitioners 
Finally, evaluation influence occurs when evaluation processes contribute to the 
development of social work policy and programs. This movement towards evaluation 
influence is not always sequential; however, these evaluation states help to better 
understand evaluation issues at the micro, mezzo, and macro levels. 
In terms of evaluation practice in social work, mobilization occurs when social 
work practitioners establish relationships and networks that support self-deterministic 
evaluation activities. The relationships and networks may be developed at the local, 
regional or global level. Healing involves coming to the realization that social work 
practitioners have the ability to successfully infuse research and evaluation into practice 
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and that there is value in practice experience. Decolonization may involve changing the 
perception of evaluation from something that is feared and misunderstood to a practice 
that is embraced and perceived as empowering. It involves (a) rejecting evaluation 
practices that do not support and benefit groups and communities, (b) placing the values 
and concerns of the people at the center of practice, and (c) determining which evaluation 
practices and methods are most appropriate for a particular group or community. 
According to Smith (1 999), decolonization "is about centering our concerns and world 
views and then coming to know and understand theory and research from our own 
perspectives and for our own purposes" (p. 39). Finally, transformation, in the context of 
evaluation practice in social work, is the use of evaluation practices to improve the 
condition of people, Together these states and processes create a model for 
understanding evaluation practice within the context of transformational leadership 
theory and the Afrocentric Perspective. The model establishes a conceptual framework 
for the application of evaluation in social work practice. 
Current Findings 
Despite increasing accountability in health and human service programs, the 
disconnect between research and practice in social work has contributed to social work 
practitioners' limited knowledge and skill in evaluation (Davis, 2002). Additionally, 
schools of social work have not adequately prepared students to engage in applied 
research and evaluation in practice (Vourlekis & Bembry, 2002). 
Social work field instructors are in the best position to know what evaluation 
competencies social work practitioners should exhibit. In addition to their supervisory 
role of assessing the knowledge and skill of future social work practitioners, field 
instructors are also practitioners. Therefore, they possess a unique body of knowledge, 
skill, and experience that enables them to engage in evaluation activities of a 
transformational nature. In other words, their evaluation knowledge and skill has the 
potential to shape social work practice and policy, particularly within the agencies and 
organizations by which they are employed. The literature on evaluation self-efficacy 
suggests students are less confident in their ability to design and analyze evaluation 
studies (Holden et al., 2007). How does practitioner knowledge and skill in evaluation 
practice impact program design and development in social work? How does this 
evaluation knowledge and skill affect agency or organization policy? 
Summary 
An examination of the evaluation constructs related to evaluation self-efficacy, 
evaluation competence, and evaluation influence through transformational and centering 
lens highlights the importance of empowerment. The construct of empowerment 
appeared in the social work literature in the late 1970s with the research of Solomon 
(1976). Solomon used the term client empowerment to describe the process by which 
marginalized groups could "develop and increase their skills in the performance of valued 
social norms" (as cited in Bartunek & Spreitzer, 2006, p. 256). Empowerment is defined 
in terms of processes and outcomes (Boehm & Staples, 2002). The processes are the 
experiences and activities that assist the individual in gaining power, whereas the 
outcomes are the resulting power achieved. The role of empowerment in social work is 
essential to the profession's philosophy and practice (Turner & Shera, 2005). The Social 
49 
Work Dictionary defines empowerment as "the process of helping individuals, families, 
groups, and communities increase their personal, interpersonal, socioeconomic, and 
political strength and develop influence toward improving their circumstances" (Barker, 
2003, p. 142). This study is most concerned with the processes of empowerment that 
transcend the knowledge and skill of practitioners engaged in evaluation activities. 
Evaluation Inzuence on the Social Work Curriculum 
The identification and prioritization of social work evaluation competencies has 
the potential to influence social work curriculum and field education. Currently, few 
accredited programs require courses in evaluation. Instead, research methods and 
statistics courses are the standard. An established evaluation framework for social work 
evaluation competencies can help guide curriculum development, supervision and 
training of students. Enhancing field instructor supervision through increased knowledge 
and skill in evaluation and leadership can also have direct policy implications for how 
social work students are prepared for practice. First, improved field instructor 
supervision will result in the need for less university faculty oversight. Both faculty and 
field instructor will have a shared understanding of student objectives. Second, field 
instructors will be able to better assist students with making the connection between 
theory and practice by modeling the type of relationship students will later develop with 
their clients. Last, an agreed upon standard in evaluation knowledge will help establish 
the need for a shared sense of responsibility for student learning between faculty and 
practitioners. Historically, this responsibility has primarily been that of the university. 
However, as transfornational field instructors increasingly serve as role models and 
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provide enhanced support for their student "followers," there will be more of a mutual 
responsibility for student learning. 
Evaluation Influence in Social Work Practice Policy 
In terms of NASW policy implications, this study suggests there is a need for 
increased training in evaluation, licensure to ensure social work evaluators are truly 
competent, and increased ethics related to evaluation. The NASW Code of Ethics (2006) 
has established ethical standards for professional social work practice that include social 
worker's ethical responsibilities to clients, ethical responsibilities to colleagues, ethical 
responsibilities in practice settings, ethical responsibilities as professionals, ethical 
responsibilities to the profession, and ethical responsibilities to the broader society. In 
addition, the Code of Ethics addresses performance evaluation specifically, in that, 
"social workers who have responsibility for evaluating the performance of others should 
fulfill such responsibility in a fair and considerate manner and on the basis of clearly 
stated criteria" (p. 19). One of the most extensive sections in the NASW Code of Ethics 
is related to evaluation and research. In summary, the Code of Ethics suggests social 
workers should not only monitor and evaluate policies, implement programs, and practice 
interventions, but they should also promote and facilitate evaluation, engage in ethical 
evaluation, ensure confidentiality, and inform participants of their right to withdraw from 
evaluation studies. 
The review of literature discussed issues related to the proposed evaluation 
constructs and leadership behaviors in social work practice. The historical overview of 
evaluation practice in social work helped to frame the current challenges of evidence 
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based practice and evaluation. Chapter I1 established evaluation practice as a 
transformative process that can influence interventions at the micro, mezzo and macro 
levels. The review of literature justifies the need for the study of evaluation 
competencies in social work practice. Chapter I11 described the research design of the 
proposed study and discussed the appropriateness of mixed methods design in answering 
the research questions. The investigation uses a mixed methods design (Creswell & 
Plano Clark, 2007) composed of an online survey and concept mapping (Trochim, 1989). 
The procedure for implementing the research design will be described in phases, the 
reliability and validity of the measures will also be described, and finally, the plans for 
the data analyses for the present research study will be explained. 
CHAPTER I11 
RESEARCH METHODS 
The purpose of this study is to understand the impact evaluation practice has on 
social work practitioners' leadership behaviors and to develop a set of practitioner 
generated evaluative practicelresearch competencies. The identification of activities that 
contribute to the development of evaluation knowledge and skill in social work practice 
will guide practice, education, and research efforts that support social work interventions 
and programs. The chapter begins with a discussion on the research design, research 
questions and design appropriateness. The population is presented along with the 
sampling and data collection procedures. The next section is a discussion of internal and 
external validity, data analysis and organization clarity. Chapter I11 ends with a summary 
of key points and a transition discussion to the next chapter. 
Research Method and Design Appropriateness 
This study uses a mixed methods design (Creswell & Plano Clark, 2007) in which 
the first phase of data collection, a quantitative questionnaire, explores practitioner 
knowledge and skill in evaluation and leadership issues among social work practitioners. 
The second phase of data collection, derived from concept mapping (Trochim, 1989), 
more directly addresses the issue of evaluation competency by identifying specific 
evaluation competencies in social work practice. The first method provides a general 
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overview of evaluation constructs and leadership behaviors in social work. The second 
method provides a deeper and richer understanding of the issue through the use of 
qualitative data. The two sets of data are merged after analysis for comparison and 
interpretation. 
Concept Mapping as a Type ofStructured Conceptualization 
The term structured conceptualization "refers to any process which can describe 
as a sequence of concrete operationally defined steps and which yields a conceptual 
representation" (Trochim, 1989, p. 2). It is considered a research method that is usefbl in 
evaluation (Caracelli, 1989). Trochim and Linton (1986) proposed structured 
conceptualization as a "general conceptualization model" which consisted of process 
steps, perspective origins, and the representation form. According to Kane and Trochim 
(2007), structured conceptualization and the original theory were intended to emphasize 
that the methodology addresses multiple needs. 
Concept mapping evolved as a type of structured conceptualization in the late 
1980s (Trochim, 1989). Concept mapping "integrates qualitative and quantitative 
approaches in a multi-step process that includes group processes (brainstorming, sorting, 
rating), multivariate statistical analyses (multidimensional scaling, hierarchical cluster 
analysis) and group interpretation of the conceptual maps produced" (Rosas & 
Camphausen, 2007, p. 126). Through concept mapping, participants generate data based 
on their responses to a specific question. Maps are created and interpreted based on 
meaning assigned by the participants (Chun & Springer, 2005). The process serves as a 
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participatory approach that allows groups to come to a consensus on an issue. In social 
work, concept mapping has been used to: 
Identify evaluation priorities related to the treatment of elder self-neglect in 
Metro Chicago (Ridings, 2008); 
Clarify service areas and indicators of successful reentry to help inmates with 
mental health needs remain in the community (Hatcher, 2007); 
Familiarize social work researchers and practitioners with the methodology 
(Petrucci & Quinlan, 2007); 
Conceptualize and assess cultural competence in children's mental health 
systems (Davis, 2007); 
Evaluate a child welfare course (Cash, Mathieson, Barbanell, Smith, & 
Graham, 2006); 
Measure student outcomes in a two week study abroad program (Pool & 
Davis, 2006); 
Contrast faith based and traditional substance abuse treatment programs (Neff, 
Shorkey, & Windsor, 2006); 
Identify items to be included in child welfare risk assessments (Ryan, Wiles, 
Cash, & Siebert, 2005); 
Analyze statement generated by adopted children (Ryan & Nalavany, 2003); 
Examine barriers to African-American family involvement in the mental 
health treatment of a family member (Biegel, Johnsen, & Shafran, 1997); 
Articulate a conceptual framework of job seeking activities (Davis, 1994). 
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The mixed methods design is in response to research questions that aim to determine if 
there is a relationship between evaluation self-efficacy and leadership behavior in social 
work practice and identify specific activities that contribute to the development of 
evaluation knowledge and skill. 
Population 
The population of interest is social work practitioners who serve as field 
instructors for CSWE accredited schools of social work. Initially, the population of 
interest was social work practitioners in the Atlanta metropolitan area who served as field 
instructors for area schools of social work (i.e., Georgia State University, Kennesaw State 
University, Clark Atlanta University, and the University of Georgia). The population 
was later expanded to include social work practitioners across the United States. A 
formal letter requesting permission to survey field instructors was sent to the field 
education director at Clark Atlanta University. Field education directors are university 
faculty responsible for the management of social work field education. After granting 
permission to survey field instructors, the field director sent an email invitation to 
participate in the study to all field instructors. Additionally, the researcher was provided 
with an email list of field instructors. This approach to surveying all potential 
respondents by acquiring existing email lists has been found effective with online surveys 
(Ritter & Sue, 2007). 
Sampling 
A nonrandom sample of practicing field instructors (N = 1 19) were surveyed to 
determine perceptions on evaluation self-efficacy, evaluation use, and leadership 
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behaviors in social work field practice. A broad sample of field instructors allowed for 
analysis and comparison by program, specialty, race, gender, age, years of experience, 
school affiliation, and geographic location. Following administration of the first phase 
survey, a smaller sample participants (N = 8) were selected to participant in the online 
process managed by the researcher and Concept Systems. 
The email invitation sent to field instructors included information about the study, 
participant rights, and an internet link to the survey. Before participating in the study, 
informed consent was obtained from all participants. The consent forms followed the 
guidelines established by the Division of Research and Sponsored Programs at Clark 
Atlanta University. Confidentiality and security of survey information was maintained 
by the password protected online software. There was limited risk of harm to participants 
in that all participant responses were gathered via online software that is copyrighted and 
password protected. There was the potential for economic and psychological harm 
should subjects' employer determine participation in the study was undesirable or a 
violation of their agency's established policy. To further limit risk of harm to 
participants, field instructors were informed that the study was voluntary, they had the 
option of declining participation by not responding to the invitation or requesting to be 
removed from the email list, and that responses would be kept confidential. The deadline 
for completing the survey was left open. 
Data Collection Procedures 
The data collection discussion for the study addresses the phases of data 
collection, types of data to be collected, and the rationale for the data based upon the 
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research questions of the study. The primarily quantitative phase 1 data were collected 
through the use of a web-based survey, while the phase 2 data were obtained by the 
concept system software. According to Haag, Granello, and Wheaton (2004), the two 
most common methods for collecting data online are email surveys and web-based 
surveys. Email surveys are surveys that are embedded in a participant's email. Upon 
receipt, the participant completes the survey and returns it to the sender. The researcher 
then has the task of transferring the data into a database for analysis. Web-based surveys 
are created and made available to potential participants on a website. Participants may be 
solicited by a number of methods that include email, traditional mail, telephone, 
newspaper, radio, television, or other websites. Once the survey has been accessed and 
completed, the researcher can retrieve the data from the website. 
First Phase of Data Collection 
A web-based survey was chosen as a way to survey participants because of its 
accessibility to working professionals, potential for wide distribution, and ease of data 
management (Ritter & Sue, 2007). Similarly, Haag Granello, and Wheaton (2004) 
suggest that web-based surveys allow for a faster response time and are less expensive 
than traditional mail surveys. The authors also indicate a significant disadvantage 
associated with the use of web-based surveys in that they have been found to have a 
lower response rates than traditional mail surveys. To counter this disadvantage, a 
system of multiple email reminders is recommended. SurveyMonkey, a web-based 
software product created for survey design, collection and analysis of data, was used in 
this study (www.surveymonkey.com). The 42-item survey consisted of four parts. The 
first 10 items consisted of demographic questions followed by 12 items designed to 
measure evaluation self-efficacy. Part three of the survey consisted of 14 items that are 
specific to evaluation competence, evaluation influence, transformational leadership and 
centrism. The final six items were open-ended questions designed to elicit participants' 
response related to evaluation practice experience. 
Second Phase ofData Collection 
The second phase of data collection also employed the use of web-based software. 
Social work practitioners who agreed to participate in the second phase of data collection 
participated in a structured group process through the use of Concept Systems Global 
software (Concept Systems Incorporated, 2009). The three primary steps used to collect 
data in concept mapping are (a) sampling and preparation, (b) generation of ideas, and (c) 
structuring of statements (Kane & Trochim, 2007). Concept mapping analysis results, 
interpretation, and utilization will be discussed in Chapter IV. Step 1 of concept mapping 
involved recruiting key participants and developing a research focus. For the purpose of 
this study, social work practitioners' responses to the open-ended survey questions in 
phase 1 were used to guide the creation of a focused prompt. Approximately 50 
stakeholders were invited via email to participate in the second phase of this study. The 
group consisted of social work field directors, social work practitioners who have served 
as field instructors, social work practitioners with less than 2 years post graduate 
experience, and university professors of research and practice. Due to the nature of social 
work practice and the MSW degree being the terminal degree for practice, the majority of 
participants were expected to have engaged in social work practice at some point in their 
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careers. The second step of concept mapping emphasized the generation of ideas that is 
achieved through a brainstorming exercise. Participants were asked to generate as many 
statements as possible in response to the question, What speciJic activities can help social 
workpractitioners develop evaluation knowledge and skill? Participants were informed 
there are no right or wrong answers and no limit to the number of statement items that 
could be provided. However, Trochim (1989) recommends limiting the items to 100. 
After doubled-barreled questions were divided and duplicate responses were removed, 
the focused prompt yielded a list of 62 statement items (see Appendix A). 
Step 3 of the concept mapping process involved structuring the statements by 
grouping them in a logical manner and rating each item. During the grouping or sorting 
process, participants were encouraged to sort the statements in a way that made sense to 
them with the conditions that all items could not be place in one pile, every statement had 
to be sorted, and an item could not belong to more than one pile (Kane & Trochim, 
2007). Following the sorting of items, each item was rated on a five point scale in terms 
of importance and feasibility, where 1 means not at all important or feasible, 3 means 
moderately important or feasible, and 5 means extremely important or feasible. Rating of 
the statement items, in terms of importance and feasibility, increased understanding in 
how these activities contribute to evaluation knowledge and skill. 
Although concept mapping was administered after the initial survey, the results 
were expected to answer the central question (What factors facilitate evaluation in social 
work practice? How do these factors contribute to social work practice and policy?) 
through the identification of specific activities that contribute to the development of 
evaluation knowledge and skill. The design and collection procedures are appropriate for 
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the proposed exploratory study on evaluation practice and leadership behaviors in social 
work. According to Creswell and Plano Clark (2007), "Sequential data collection 
involves collecting the data in stages where one data collection is followed by a second 
data collection" (p. 12 1). The authors contend that the design is ideal for using one data 
collection method to build on the other. Each method [qualitative and quantitative] 
produces its own set of data and results during the same timefi-ame. The results are then 
merged for the purpose of interpretation. This is the case with the current study. The 
phase 1 data only provides general quantitative results related to field instructor 
knowledge and experience in evaluation practice. The phase 2 data provides more 
detailed information regarding specific evaluation activities and participants' rating of 
their level of importance and feasibility. The qualitative aspect of the phase 2 data 
collection process generates practical knowledge related to evaluation practice in social 
work practice. 
Validity and Reliability 
When data are obtained through two different methods, as in this study, Creswell 
and Plano Clark (2007) suggest that validity be addressed in terms of the overall mixed 
methods design. This study does not aim to establish a causal relationship; therefore, 
internal validity is not as relevant. A group of field instructors associated with the 
Whitney M. Young, Jr., School of Social Work at Clark Atlanta University were asked to 
review the instrument to ensure that all concepts are clear and understood as intended for 
validity. Participants for both the survey and concept mapping exercise were drawn fi-om 
the same population to minimize threats to validity. Additionally, efforts were made to 
address the research questions in the survey and concept mapping exercise. In terms of 
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external validity, results from this study should not be generalized to populations outside 
of those social work field instructors who participated in the study. The researcher 
managed all data from the survey and concept mapping exercise. It is expected that this 
resulted in inter-rater reliability. 
Data Analysis 
First, phase 1 data was imported into Statistical Package for Social Science 
(SPSS) where a Kendall's (tau) Correlation was used to correlate the evaluation related 
variables (i.e. evaluation self-efficacy, evaluation competence, evaluation influence) with 
leadership behaviors in social work. Responses to the open ended questions were coded 
and categorized based on similarities. 
Phase 2 data analysis consisted of (a) similarity matrix construction from sort 
data, (b) multidimensional scaling (MDS) of similarity matrix in two dimensions, and (c) 
hierarchical cluster analysis of the MDS coordinates using Ward's method (Everitt, 
1980). According to Kane and Trochim (2007), "the analysis begins with the data 
generated in the structuring step and ends with a set of materials (maps and statement 
listings, pattern matches, go-zones, and other reports) to be used as the basis of the 
interpretation session" (p. 87). More specifically, a total similarity matrix was obtained 
from summing across all participant matrices. This total similarity matrix was analyzed 
using nonmetric MDS analysis in two-dimensions. The analysis produced a two 
dimensional configuration of the set of statements that best meets the criterion that 
statements piled together most often are more similar while those piled together less often 
are further apart. The configuration then served as input for the hierarchical cluster 
analysis via Ward's algorithm which resulted in the creation of two dimensional, 
nonoverlapping clusters. 
Summary 
The mixed methods research design for this study was used to understand factors 
that facilitate evaluation practice and how those factors impact knowledge, skill, and use 
of evaluation in social work practice. Both qualitative and quantitative methods 
(Creswell, 2003; Creswell & Plano Clark, 2007; Kane & Trochim, 2007; Onwuegbuzie & 
Collins, 2004; Yin, 2003) were used sequentially to explore the relationship between 
evaluation self efficacy, evaluation competence, evaluation influence and leadership 
behaviors in social work practice. Survey responses from social work field instructors 
were used to guide concept mapping (Trochim, 1989). 
Presentation of the findings in Chapter V will focus on the unit of analysis of the 
proposed evaluation constructs and leadership behaviors. Chapter V will discuss the 
implications for social work education, practice and policy. 
CHAPTER IV 
RESULTS 
The purpose of this study was to explore the development and use of evaluation 
knowledge among social work practitioners who supervise social work students. The 
central research question explored factors that facilitate evaluation practice in social work 
practice and how those factors impact practitioner knowledge, skill, and use of evaluation 
in social work practice. The central research question was supported by sub-questions 
that focused on (a) the relationship between evaluation self-efficacy and leadership 
behaviors in social work practice, and (b) specific activities that can help social work 
practitioners develop evaluation knowledge and skill. A two-phase mixed methods 
design was used to identify and measure relevant constructs. The first phase of research 
consisted of a quantitative survey with open-ended items. Results from the first phase 
were used to inform the second phase of research which consisted of concept mapping. 
This chapter addresses the findings of this study in three sections. The first 
section presents descriptive statistics of the demographic variables. Data analysis results 
and procedures are presented in the second section. A discussion of how the findings 
support the research questions and theoretical frameworks is summarized in the third 
section. 
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Descriptive Statistics of Demographic Variables 
The demographic variables entered into the analysis in phase 1 included: gender, 
ethnicity, age, level of education, practice type, license held, type of student supervised, 
and years of practice. The gender composition was 16.8% male and 82.4% female. The 
majority of participants (66.4%) indicated whitelCaucasian as their ethnicity, while 
3 1.9% indicated blacMAfrican-American, and 0.8% indicated HispanicILatino. No other 
ethnicities were indicated. The average age of the sample was 45 years, with a range of 
24 to 64 years, and a standard deviation of 10.41 years. Participants' age ranges were 
distributed as follows: 5.8% of participants were ages 20-29, 30.2% were ages 30-39, 
25.2% were ages 40-49, 30.2% were ages 50-59, 7.5% were older than 59, and 0.8% of 
participants did not answer the question and were coded and entered as missing data (see 
Table 1). 
Table 1 
Descriptive Data for the Survey Sample (N = 11 9) 









Table 1 (continued) 
Variable N YO SD 
Hispanic/Latino 
Missing 
Age (M = 45.20) 
20 - 29 
30 - 39 
40 - 49 
50 - 59 
59 > 
Missing 












Other 13 10.9 N/ A 
Table 1 (continued) 










Both BSW and MSW 
Years of Social Work Practice (M = 16.84) 
0 -  5 
6 -  10 
11 - 15 
16-20 
21 -25 
26 - 30 
31 -35 
35 > 
Missing 1 .8 N/A 
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The majority of participants (75.6%) reported having a Master's degree, 1 1.8% 
reported having a Doctoral degree, 5.9% reported having a Bachelor's, and 6.7% reported 
having a Specialist degree. The participants' mean years of social work practice 
experience was 16.84 years, with a range of 3 to 40 years, a standard deviation of 9.13 
years, and a median of 15 years. The majority of participants (37.0%) identified their 
area of practice as healthfmental health, followed by child welfare (33.6%), school social 
work (8.4%), forensics/criminal justice (4.2%), gerontology (3.4%), administration 
(2.5%), and other (1 0.9%). Thirty-one percent of participants indicated they have a 
LCSW license, 18.5% are licensed at the LMSW level, 2.5% are marriage and family 
therapists (MFT), 45.4% indicated none of the licenses listed, and 1.7% did not answer 
the question and were coded and entered as missing data. In terms of supervision of 
students, the majority of social work practitioners (53.8%) indicated they supervised only 
MSW students, 37.8% supervised both BSW and MSW students, and 8.4% supervised 
only BSW students. 
Participants were asked to identify the primary school for which they serve as a 
field instructor. Table 2 provides a list of universities and colleges that were identified by 
participants. The majority of field instructors (3 1.1%) were affiliated with the University 
of Louisville, followed by Clark Atlanta University (19.3%), and the University of 
Kentucky (8.4%). The remainder of the participants' school affiliations are listed in 
Table 2. 
Table 2 
List of School Affiliation 
School N % 
1. Clark Atlanta University 23 19.3 
2. Kennesaw State University 0 0.0 
3. Georgia State University 6 5.0 
4. University of Georgia 8 6.7 
5. University of Louisville 37 31.1 
6. University of Kentucky 10 8.4 
7. University of Cincinnati 4 3.4 
8. Jackson Sate University 3 2.5 
9. Missouri State University 3 2.5 
10. Indiana University Purdue University Indianapolis 2 1.7 
1 1. Utah State University 1 .8 
12. University of Illinois Champaign-Urbana 1 .8 
13. Florida State University 1 .8 
14. Virginia Commonwealth University 1 .8 
15. Auburn University 1 .8 
16. University at Buffalo the SUNY 1 .8 
17. Eastern Kentucky State University 1 .8 
18. University of Southern Indiana 1 .8 
19. University of Tennessee 1 .8 
20. Albany Sate University 3 2.5 
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Table 2 (continued) 
School N % 
2 1. Western Kentucky University 2 1.7 
22. Howard University 1 .8 
23. Ohio State University 1 .8 
24. Murray State University 1 .8 
25. University of Minnesota 1 .8 
26. San Jose State University 1 .8 
27. Kentucky Christian University 1 .8 
28. Indiana State University 1 .8 
29. Indiana University 1 .8 
30. University of Denver 1 .8 
3 1. Non-Identified 4 3.4 
Data Analysis and Procedures 
Research Question 1 : Is there a relationship between evaluation self-eficacy and 
leadership behaviors in social work? 
In response to the research question, a correlation test [Kendall's tau] was 
performed to determine the relationship between evaluation self-efficacy and leadership 
behaviors in social work. Kendall's tau was selected as the level of statistical analysis 
because data were collected at the ordinal level and the values were more conservative 
than Spearman's rho. As mentioned in earlier chapters, leadership behaviors were 
defined as inspiring a shared vision, enabling others to act, and modeling the way. The 
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correlation between evaluation self-efficacy and inspiring a shared vision was r = .417, 
enabling others to act was r = .374, and modeling the way was r = .356 (see Table 3). 
Thus, the average correlation between evaluation self-efficacy and leadership behaviors 
was r = .382, p < .O1 (two-tailed test) which indicates the presence of a statistically 
significant positive correlation between the two variables. 
Table 3 
Correlation between Evaluation Self-EfJ;cacy and Leadership Behavior 
Inspiring a Enabling Others Modeling the 
Shared Vision to Act way 
Evaluation Self-Efficacy .4 17 .374 .356 
As part of an ad hoc analysis, a one-way ANOVA was conducted on evaluation 
self-efficacy by ethnicity. The results indicated no significant difference on evaluation 
self-efficacy by ethnicity. Similarly, there was no significant difference on evaluation 
self-efficacy by age or gender. Results of the ad hoc analysis suggest evaluation practice 
is still emerging in social work practice; thus, there are no significant differences by age, 
race or gender. Regarding age, one participant reported, "Evaluation was just coming 
into vogue when I finished my MSSW in 1999." Another added, "I remember only one 
painful course. Much has changed I understand in the 35 years since my training." 
Data from the open-ended survey questions were analyzed to identify emerging 
themes related to field instructors' experience in evaluation practice. There were 
approximately 505 written responses to the six open-ended survey questions. Analysis of 
the open-ended survey questions resulted in three salient themes. The three themes 
emphasized the value of evaluation practice, challenges associated with engaging in 
evaluation, and social work practitioners ' experience as an important factor in 
developing evaluation knowledge and skill. 
Some participant responses regarding the value of evaluation practice were: 
Yes, greatly. It does no good to set up programs or start processes unless you 
can show at the end whether it was effective or not. It's a roadmap for further 
actions/programs. 
Yes, I was taught that research is the basis for the profession to gain respect 
and grow in prestige. 
In practice, evaluation and research is not valued by my agency. 
Yes, often given lip service but not really valued. 
Social workers themselves often devalue their own clinical practice as 
opportunities to conduct research and do not recognize the ongoing 
assessment and evaluation of interventions as being, in fact, research. These 
misperceptions can be dispelled by broadening the definition of research to 
include all evaluative processes in practice. 
Evaluation practice should value more hands on contact with clients with 
increased supervision to ensure future social workers have a solid base when 
entering the actual workforce. Too often, we are afraid to allow students 
direct contact and just focus on observation in a safe office. We need to make 
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the practicum longer and allow for more direct care then increase evaluation 
of student's continued exposure to real people not just reading about issues. 
Participants' responses related to challenges associated with engaging in 
evaluation included: 
Limited option to do evaluation, due to heavy caseload, but education and 
training gave me the basics. 
Felt well-prepared, but staying current has taken considerable self-motivation. 
Evaluation was not a focus in graduate school which is unfortunate, because I 
was trained to be an administrator. 
In fact, researcWevaluation was one of my least favorite classes in graduate 
school. 
Yes. n school social work, many of my colleagues refuse to engage in 
evaluation, even after the benefits are shared. 
Yes, in non-profit settingslagencies, and in public mental health agencies. o 
time or money devoted to evaluation. Administrators are lacking in 
evaluation knowledge and need for it. They are the key to promoting 
evaluation in practice settings. They have to see the importance of it. and now 
they don't, unless it is tied to money, further funding, a grant, etc. 
Yes, in some settings survival at times of the program put evaluation on the 
back burner despite that ongoing evaluation would have help the program to 
survive. 
There is generally not time to do so, we are called to react to a variety of 
issues/caseloads which don't allow much time for reflection and planning. 
Responses regarding social work practitioners' experience as an important factor 
in developing evaluation knowledge and skill included: 
My education prepared me minimally for evaluation practice. Much of what I 
know, I learned while practicing and attending continuing education courses. 
My education in evaluation primarily came from internships and on the job 
training during my PhD program. 
Ph.D. education and teaching practice evaluation prepared me more than 
MSW program did. 
I am currently in a doctoral program-Ed.D.-which has benefited me 
greatly; my MSW degree did not. 
Honestly, not a lot came from my formal education along this line. Most came 
from on the job experiences. 
Practicum experiences prepared me for the "real world" much more than 
educational classes. I learned more by doing than by learning from a book. 
As far as evaluation practice, this has not really been implemented at any site 
that I have worked at as an employee. 
Research classes and practicum experiences that required me to conduct 
evaluation projects prepared me. However, on the job training has prepared 
me the most. 
These responses related to field instructors' experience as a factor in developing 
evaluation knowledge and skill, were selected as the primary focus for the concept 
mapping exercise. 
Research Question 2: What specijk activities can help social work practitioners 
develop evaluation knowledge and skill? 
Concept mapping was selected as the methodology to answer the second research 
question. The mixed methods approach was consistent with the inherently qualitative 
and quantitative central research question. Additionally, the methodology is ideal for 
involving stakeholders in a participatory research process (Kane & Trochim, 2007). 
A total of 12 participants participated in concept mapping. All of the participants 
participated in the brainstorming session followed by 8 participants who took part in the 
structuring and interpretation sessions (see Table 4). The majority of participants in the 
structuring and interpretation exercises were social work field instructors. 
Table 4 
Total Participants in Concept Mapping Process 
Brainstorming Structuring Interpretation 
- - 
Social Work Field Instructors 1 5 5 
Social Work Field Directors 0 1 1 
University Professor of Research 0 1 1 
University Professor of Practice 0 1 1 
Anonymous 11 0 0 
Total 12 8 8 
After the initial steps of sampling and preparation, generation of ideas, and 
structuring of statements were complete, the fourth step of concept mapping [analysis] 
began. Step four consisted of combining the statement items (see Appendix A) that were 
generated through brainstorming with sorting and rating data. Through quantitative 
analysis that involved multidimensional scaIing and hierarchical cluster analysis, a series 
of maps and graphs were constructed. 
Figure 4 represents a point map of all stakeholders after two-dimensional 
multidimensional scaling of statements. The proximity of the statement points represents 
statements that were more likely to be placed in the same pile by respondents. 
Figure 4. Point Map of Brainstorming Statement Items 
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The point cluster map represents the overlaying of the hierarchical cluster analysis 
results onto the original multidimensional scaling point map (see Figure 5). The cluster 
analysis grouped related statements into common clusters. The Concept Systems Global 
software allows the researcher to control the number of clusters. Figure 5 is considered a 
5-cluster map. 
Figure 5. Point Cluster Map 
The point rating map in Figure 6 combines the rating priorities with the original 
point map. 
Figure 6. Point Rating Map 
The rating priorities represent the average rating for each statement item. As the 
blocks increase in number and height, so does the rating level. For example, statement 
item number 41 (connecting these skills and knowledge to agency goals, outcomes, and 
strategic plans) is five blocks in height which indicates an average rating of five on 
importance. 
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After the average rating values are computed for each cluster group, they are 
displayed as a third dimension on top of the cluster map (see Figure 7). This results in a 
layer above the original cluster. Each layer represents a rating level. For example, 
cluster number one (Emphasis on Evaluation Policy) is five layers high which indicates 




1 4.02 to 4..10 
2 4.10 to4.19 
3 4.19 to 4.27 
4 4.27 to 4.35 
5 4.35 to 4.44 
Figure 7. 5-Cluster Rating Map of all Stakeholders with Importance Ratings 
Figure 8 is a Cluster Rating Map of all stakeholders of feasibility. Feasibility 
indicates how likely or possible a particular activity can be accomplished. As evident by 
the number of layers and rating values, Field Practicum and Interpersonal Skills received 
the highest feasibility ratings. 
Skills 
I Cluster Legend 
Layer Value 
1 3.72 to 3.79 
2 3.79 to 3.85 
3 3.85 to 3.91 
4 3.91 to 3.98 
5 3.98 to 4.04 
Figure 8. 5-Cluster Rating Map of all Stakeholders with Feasibility Ratings 
Pattern matching allows for the comparison of clusters across participants. A 
ladder graph display is used to represent the data. Variables are aligned on either side 
with lines connecting the matching clusters. A straight line indicates a perfect correlation 
and slanted lines indicate lower levels of correlation. An average correlation coefficient 
is provided at the bottom of the graph, where r ranges from -1.0 (a perfect negative 
correlation) to +I .O (a perfect positive correlation). "Correlation coefficient between .OO 
and .30 are considered weak, those between .30 and .70 are considered moderate, and 
those between .70 and 1 .OO are considered high" (Ridings, 2008). Figure 9 has a 
correlation coefficient of .5 1, indicating a moderate positive correlation. 
Emphasis on Elaluation Policy Emphasis on Ewluation Poii 
Field Practicum tnter~rsonaf Skills 
Interpersonal Skjlls Field Practicum 
Pgency Responsibilities GoursmMbdemic 
Pgency Responsibilities 
Figure 9. Pattern Match between Importance and Feasibility 
Pattern matching was used to compare ratings between field instructors and 
university instructors for the dimension of importance (Figure 10). There was a high 
positive correlation between the two groups on importance r = .83. Both groups provided 
the highest rating on Emphasis on Evaluation Policy. Ironically, university instructors 
rated Field Practicum the second highest cluster, while field instructors rated Field 
Practicurn the lowest cluster. 
Emphasis on Evaluation Policy Emphasis on Emluatian Poli 
Pgency Responsibilities Field Pradicum 
Inte~p~?monal Skif Is Pgency Responsibilities 
Gou~mrWPcadernic interpersonal Sld l Is 
Field Racticum C a u w ~ M & d e m i c  
Figure 10. Pattern Match of Importance between Social Work Field Instructors and 
University Instructors 
Go-Zone graphs consist of bivariate plots of the data in a pattern match. 
Statement clusters are plotted in an X-Y graph that is divided into quadrants. The vertical 
line indicates the mean of values in this cluster on the X axis, while the horizontal line 
indicates the mean of values in this cluster on the Y axis. The upper right quadrant 
represents the statement items that were rated above average in both importance and 
feasibility. The items in the upper right quadrant of Figure 11 suggest a higher 
implementation priority than the other items. Although the items in the upper left 
quadrant are rated high in feasibility, they are less important for participants. Similarly, 
items in the lower right quadrant, although important, may represent challenges for 
implementation. 
Figure 11. Go-Zone Display Comparing Statements across Importance and Feasibility 
for all Participants 
Analysis of Transformational Leadership Theory 
Transformational leadership theory and centrism served as the theoretical 
frameworks for the study. The presence of transformational leadership theory among 
field instructors were based on (a) promotion of a shared vision between leaders and 
followers, (b) participation in behaviors that increase levels of self-efficacy, and (c) 
involvement in activities that promote long term, positive change at the individual, 
organizational andlor policy level. 
Shared Vision 
Promotion of a shared vision between leaders and followers was measured by 
survey items 33 and 36. Survey item 33 asked, does your ability to conduct evaluations 
lead you to inspire others? On an 1 1 -point scale (0 = cannot do at all; 50 = moderately 
certain can do;100 = certain can do) 72.3% of respondents rated this item between 80 and 
100 indicating they are certain they can do this activity. In response to item 36, which 
asked, does your ability to conduct evaluations contribute to an overall vision? Of the 
respondents, 75.6% rated this item between 80 and 100 indicating they are certain they 
can do this activity. Overall, field instructors rated this component of transformational 
leadership theory high. 
Increased Self-EfJicacy 
Participation in behaviors that increase levels of self-efficacy was measured by 
item 26. Item 26 asked, how well do you evaluate your own practice interventions? In 
response, 65.5% of respondents rated this item between 80 and 100 indicating they are 
certain they can do this activity. 
Individual, Organizational, and Policy Level Change 
Involvement in activities that promote long term, positive change at the 
individual, organizational and policy levels was measured by items 24,25,27,30, and 
35. In response to item 24, which asked how well do you use evaluation results to 
formulate social policies, 53.7% of respondents rated the item between 80 and 100 
indicating they are certain they can do this activity. Similarly, 53.8% of respondents 
rated item 25 (how well do you use evaluation results to influence social policies?) 
between 80 and 100. Sixty-three percent of respondents rated item 27 (how well do you 
communicate evaluation information differentially across client populations, colleagues, 
and communities?) between 80 and 100. In response to item 30 (how well do you 
effectively seek necessary organizational change within organizations as a result of 
evaluation efforts?), 56.3% of respondents rated this item between 80 and 100. The last 
measure of involvement in activities that promote long term, positive change at the 
individual, organizational and policy levels was item 35. Item 35 (does your ability to 
conduct evaluations help you to make decisions that benefit the organization?) received 
the highest response (74.7%) fiom field instructors indicating they are certain they can do 
this activity. 
Analysis of Centrism 
Centrism, the idea of grounding a particular approach or practice in the 
experiences and culture of social work practitioners, is accomplished through the 
processes of mobilization, healing, decolonization, and transformation. 
Mobilization 
Mobilization is the establishment of relationships and networks that support social 
work centered evaluation activities. Mobilization was measured by survey items 27 and 
32. Item 27 asked, how well do you communicate evaluation information differentially 
across client populations, colleagues, and communities? Sixty-three percent of 
respondents rated this item 80 - 100 indicating they are certain they can do this activity. 
In response to item 32 which asked does your ability to conduct evaluations foster 
collaboration, 78.1 % of respondents rated this item as certain they can do this activity. 
Field instructors further demonstrated their understanding of the importance of 
mobilization by their response to item 42 which asked, are you aware of any social work 
organizations, conferences, and/or groups that support the use of evaluation and research 
in social work practice? Responses included: AEA, Big Brothers & Big Sisters of 
America, Council on Family Relations, CSWE, NAS W, NABS W, NIDA, SAMHSA, 
SSWR, the United Way, and various local chapters and conferences. 
Healing 
Healing involves social work practitioners' valuing their ability to infuse research 
and evaluation into practice. Healing was measured by items 16, 17, 18, 19,20, and 2 1. 
Item 16 asked, how confident are you that you can create a single system design to 
evaluate the outcomes of practice, and 61.4% of respondents rated it between 80 and 100. 
In contrast, only 49.6% of field instructors indicated they were certain they could create a 
group research design to evaluate the outcomes of practice-item 17. Responses to 
item1 8 (how confident are you that you can design a sampling strategy for your 
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evaluation of some aspect of practice?) indicated 52.9% of respondents rated this item 
between 80 and 100. Item 19, which asked how confident are you that you can design a 
measurement approach for your evaluation of some aspect of practice, resulted in 5 1.2% 
of respondents who indicated they were certain they can do. Item 20 (how confident are 
you that you can design a descriptive data analysis for your evaluation of some aspect of 
practice?), resulted in 44.5% of respondents rating the item between 80 and 100. In 
response to item 2 1, how confident are you that you can design an inferential data 
analysis for your evaluation of some aspect of practice, 36.1 % of field instructors 
indicated they are certain they can do this activity. The data suggest field instructors are 
not confident in their ability to incorporate research and evaluation in practice. This issue 
is supported by the following comments made by social work field instructors in response 
to item 39-have you ever observed a situation during your social work education or 
practice where evaluation was not valued: 
Many people are confused about how to use data and then don't want to have 
any part of it. 
Many social workers avoid math and sciences in college, which fosters a 
mindset that we can't do research. Our biggest problem on this is ourselves. 
When social workers are valued clinicians on a team, program evaluation 
through those social workers is also valued and promotes change. 
Most research pertaining to communities of colors is conducted and viewed 
through a lens external to their communities, thus there is not a goodness of 
fit, but everyone pretends like there is no difference. 
Decolonization 
Decolonization is the deconstruction of myths that limit practitioners' ability to 
successfblly engage in evaluation practice and replacing them with social work ethics and 
values. Decolonization was measured by item 3 I-how well do you allow your beliefs, 
values or experience to guide the evaluation process? Only 48.7% of respondents 
indicated they are certain they can do this activity. This limited integration of social 
work practice philosophy and value is support by one respondent's claim that "Many 
assume that social work has no scientific or research basis. I think that by continuing to 
do research and promote social work through scholarly research, we can impact 
misperceptions about the field." Another added, "We're seen as good 'deliverers,' but 
not necessarily technologically equipped to conduct scientific research." 
Transformation 
Transformation occurs when social work practitioners use evaluations to promote 
human and community wellbeing. Transformation was measured by items 22,24, and 
25. In response to item 22, which asked how confident are you that you can design an 
evaluation of practice that incorporates social work values and ethics (e.g., protects the 
participants in the evaluation), 66.4% of respondents rated this item 80 - 100 indicating 
they are certain they can do this activity. When asked, how well do you use evaluation 
results to formulate social policies (item 24), 53.7% of respondents indicated they are 
certain they can do this activity. Similarly, 53.8% of field instructors rated item 25 (how 
well do you use evaluation results to influence social policies?) as certain they can do this 
activity. In response to the open ended item 41 which asked, how can evaluation practice 
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promote sustainable changes in service delivery and practice to improve the quality of 
social service, one field instructor responded, "Evaluation needs to be incorporated and 
taught in a more effective manner. This will allow the process to not only be done with 
ease but more frequently." Another reported, "Evaluation is critical to helping social 
work professionals determine what policy changes are needed to ensure quality and 
efficient service delivery." 
Summary 
Chapter IV presented data from the 42-item survey and concept mapping 
methodology described in Chapter 111. A number of tables and figures were used to 
present the data. Correlation coefficients and significant differences among measurement 
variables were identified. Research question 1, regarding the relationship between 
evaluation self-efficacy and leadership behavior in social work, was confirmed by 
statistical analysis using Kendall's tau. The focus prompt, regarding what specific 
activities can help social work practitioners develop evaluation knowledge and skill, 
resulted in 62 statement items provided by field instructors. After analysis, clusters of 
statements related to emphasis on evaluation policy, interpersonal skills, Jieldpracticum, 
agency responsibilities, and courseworWacademic proved to be most important to field 
instructors in developing evaluation knowledge and skill. Constructs from the theoretical 
frameworks were measured by closed and open-ended survey items. 
Chapter V examines the findings in relation to the existing literature and 
theoretical frameworks. Implications for social work education, practice, and policy will 
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be discussed, as well as, unforeseen findings from the study. The chapter ends with 
recommendations for future research. 
CHAPTER V 
DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS 
In the wake of limited funding for social service programs, evolving policy 
mandates of evaluation, and even Presidential commitments of increased reliance on 
evaluation practices, the field of social work is faced with the opportunity to bridge the 
gap between research [evaluation] and social work policy, administration, and practice 
(Mullen et al., 2008). Davis (2002) suggests social workers will have to develop new 
knowledge and skill in evaluation to meet these demands and adapt to an ever changing 
society. 
The purpose of this mixed methods study was to explore how social work 
practitioners develop knowledge and skill in evaluation practice. Transformational 
leadership theory and centrism guided the research questions and provided a context for 
understanding the importance of evaluation practice in social work practice. The study 
focused on the values and experiences of social work practitioners who supervise social 
work students in the field. The topic of evaluation practice broadens the discussion to 
include policy, leadership, and organizational issues. 
The two-part central research question was, What factors facilitate evaluation 
practice in social work practice? How do these factors impact practitioner knowledge, 
skill, and use of evaluation in soqial work? The central research question was divided 
into two sub questions which were: Is there a relationship between evaluation self- 
efficacy and leadership behavior in social work? What specific activities can help social 
work practitioners develop evaluation knowledge and skill? The study employed a two- 
phase sequential design where the first phase consisted of collection and analysis of 
primarily quantitative data (Creswell & Plano Clark, 2007). The results of the first phase 
guided purposeful sampling, as well as, the focus of the second phase which used concept 
mapping (Trochim, 1 989). 
This chapter provides an analysis of the findings in relation to the existing 
literature and theoretical frameworks. Additionally, Chapter V addresses (a) results of 
the analysis to social work implications, (b) synthesis in the form of a conceptual model, 
(c) recommendations for action by stakeholders, and (d) recommendations for fbture 
research. 
Findings and Interpretation 
Findings from the first research question (Is there a relationship between 
evaluation self-efficacy and leadership behaviors in social work?) indicated a significant 
correlation (r = .382, p < .01) between evaluation self-efficacy and leadership behaviors 
in social work practice. Holden and colleagues' research on evaluation self-efficacy has 
only been conducted in a pre-post format to assess student confidence in evaluation 
(Holden et al., 2007; Holden et al., 2008). 
When asked general questions regarding skill in evaluation (i.e., how well do you 
evaluate your own practice interventions, how well do you communicate evaluation 
information differentially across client populations, colleagues, and communities, does 
your ability to conduct evaluations foster collaboration) 63% to 78% of participants 
indicated they were certain they could do this activity. When the same individuals were 
asked specific evaluation questions regarding their ability to create a group research 
design, design a descriptive data analysis, and design an inferential data analysis, only 
36% to 50% of field instructors indicated they were certain they could do. These findings 
are consistent with those of Penka and Kirk (1991). The researchers found that 78% to 
92% of social workers rated themselves very skilled or skilled on general evaluation tasks 
but these rates decreased to 27% to 42% on quantitative evaluation tasks. Similarly, 
Holden et al. (2007) found that advanced concentration students were least confident in 
their ability to design inferential data analysis, create a group research design, and design 
a study of the implementation of a program. 
Findings from the open-ended survey items (37 - 42) were grouped into similar 
categories or themes. The themes emphasized the value of evaluation practice, 
challenges associated with conducting evaluations, and social work practitioner 
experience as an important factor in developing evaluation knowledge and skill. Also, 
participants generated a significant number of statement items that addressed social work 
licensure and the accreditation of schools of social work. Overall, the themes were 
present at the micro, mezzo, and macro levels of social work practice. Responses were 
combined with rated items to measure transformational leadership theory in terms of 
promotion of a shared vision between leaders and followers, participation in behaviors 
that increase levels of self-efficacy, and involvement in activities that promote long term, 
positive change at the individual, organizational and/or policy level. The concept of 
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centrism was measured by survey items that focused on the constructs of mobilization, 
healing, decolonization, and transformation. 
In the second phase of data collection and analysis, participants included field 
instructors, field directors, MSW graduates with less than two years post masters 
experience, and university professors of research and practice. Findings indicated 
participants placed a high level of importance on emphasizing evaluation policy. The 
average rating range was 4.35 to 4.44 on a 5-point scale. When compared by field 
instructor and university instructor status, evaluation policy remained the most important 
issue. In fact, field instructor and university instructor ratings on importance resulted in a 
high correlation where r = .8. Ironically, their rating on the importance of the field 
practicum was the only area of disagreement. University instructors rated the statement 
items related to the field practicum as the second highest area, compared to social work 
field instructors who rated it as the least important area. These findings suggest a 
disconnection exists between the social work curriculum and "real world" experience. 
There may also be a problem of limited university involvement in the field practicum and 
not enough training for field instructors. 
Overall, concept mapping was effective in centering the study within the values 
and experiences of social work field instructors. The focused prompt, statement items, 
the sorting and rating of items and initial interpretation of maps were all derived from the 
participants. The resulting maps provide a unique approach to understanding the data 
analysis. Also, the methodology helped to explore how evaluation practices contribute to 
leadership behaviors in social work practice. 
Conceptual Model 
The conceptual model (Figure 12) provides a linear, visual depiction of the 
study's assumptions, inputs, activities, outputs and outcomes. The study's underlying 
assumptions are derived from transformational leadership theory and the emphasis on 
centrism. The guiding research questions and associated variables (evaluation self- 
efficacy, evaluation competence, evaluation influence, and leadership behaviors) serve as 
inputs. Activities and outputs are directly associated with the research methodology, 
findings, and conclusion. Last, the outcomes reflect responses from participants. 
The next section in this chapter addresses the issues presented in terms of 
implications for education, practice, and policy. The chapter ends with a discussion of 
recommendations for future research and conclusion. 
Results of the Analysis to Social Work Implications 
Findings from this study suggest social work practitioners may face challenges 
understanding and incorporating evaluation in practice. One participant in this study 
reported: 
Social workers themselves often devalue their own clinical practice as 
opportunities to conduct research and do not recognize the ongoing 
assessment and evaluation of interventions as being, in fact, research. These 
misperceptions can be dispelled by broadening the definition of research to 
include all evaluative processes in practice. 
MPUTS 
I<esrilrch Qrlntions aid COIIS~UO~S I r y j  i r - - y /  -- 
Phase 2 (Q2) 
occo~'ding to whoi is 
known to ~ s o t k  well 
Note: Upper case letters denote emphasis or. priority of weight (QUAI,, QUAN) while lowercase letters 
indicate less emphasis or priority (quan, qual). 
Figure 12. A Conceptual Dissertation Model for Determining Factors that Facilitate 
Evaluation Practice in Social Work Practice. 
Because evaluation practice permeates all facets of the profession and is used 
in a variety of ways, there is a need for theoretical and methodological pluralism in 
addressing evaluation issues. The current findings have implications for social work 
education, practice, and policy. 
Implications for Education 
Findings from this study suggest schools of social work are not integrating 
program, organizational, or community level evaluative methods in their curricula in 
meaningful ways. As suggested by participants, there should be more opportunities for 
students to acquire hands-on experience through evaluation projects. For example; 
service learning projects, class or group evaluations, and evaluation related volunteer 
activities. Like research methods, evaluation should be taught across the curricula, as 
well as, included in field education. Syllabi should include goals and learning objectives 
related to evaluation. Once students begin field education they will have content 
knowledge specific to evaluation which will contribute to the application of evaluation 
theory and research in the field. 
The empirical research suggests that there are effective models for teaching 
evaluative methods, but these examples are implemented on a very small scale (Adam et 
al., 2004; Ericson & Tompkins, 2006; Staudt, 2007). There may be many more 
successful examples that exist, but that information is currently unavailable to social 
work educators. One way to increase understanding and transparency around this body 
of knowledge is for accredited schools of social work, as well as those seeking 
accreditation, to insist that CSWE provide descriptive and exploratory reports to its 
members annually. CSWE requires that accredited schools provide descriptive reports 
each year as well a detailed self-study every seven years. At the aggregate level, this 
information could be very useful to the membership as it conceptualizes, designs, 
implements, and evaluates it program for continuous improvement. This potentially 
valuable information should be collected, analyzed and shared with members. By 
establishing this feedback loop, CSWE would be modeling for its members what it is 
mandating them to do through Educational Policy 2.1.10(a) - (d) - Engage, assess, 
intervene, and evaluate with individuals, families, groups, organizations, and 
communities. This practice benefits schools of social work on two levels. First, it places 
a priority on evaluation practice through policy. Second, this practice would benefit 
schools by providing programs with useful information that can inform the self-study and 
accreditation process. 
Strategies for teaching social workers evaluative skills should be accorded the 
highest priority in social work education and post-graduate training. In this study, several 
participants explained how they had been introduced to evaluation during their social 
work education but had not had opportunity to engage in specific evaluation activities, or 
had not received follow-up training to maintain the skill. Some of the comments 
included: 
Education in this area was so long ago, and it is not a skill that I do in my 
work, and therefore it is not a strong skill. 
When it comes to evaluation practice, I have relied on what I learned in 
graduate school. I don't recall a lot of the information. 
Completely - it's remembering or refreshing that is needed. 
Limited option to do evaluation, due to heavy caseload, but education and 
training gave me the basics. 
Implications for Practice 
Organizations that employ social work practitioners can support the development 
of evaluation knowledge and skill by promoting continuing education and training in 
evaluation, removing barriers to evaluation practice, and by using evaluation results to 
improve organizational practices and interventions. Some of the barriers to evaluation at 
the organization level included staff resistance, time constraints, and limited resources 
(Jacobson & Goheen, 2006). According to one field instructor in this study, "The main 
obstacle is time management and finding time to do research. It takes a lot of self control 
and skill to manage." Organizations can remove barriers to evaluation by sponsoring 
trainings and brown-bag lunches that emphasize methods of incorporating evaluation in 
practice. They should also support continuing education by providing training stipends 
and professional leave. Lastly, organizations that employ social work practitioners 
should collaborate with regional or local schools of social work. 
Social work practitioners can contribute to their own professional development by 
joining organizations that place a priority on evaluation and research. There has been 
increased attention given to evaluation practice in social work by CSWE, SSWR, and 
NASW. Memberships in professional organizations, such as AEA, can foster 
collaboration with other disciplines that have overcome many of the challenges 
associated with embracing evaluation across the profession. Social workers are uniquely 
positioned to not only see the writing on the wall of accountability, but as practitioners 
can also interpret what it means for the future of human service delivery. 
Implications for Policy 
There is a need for CSWE to further define the competencies associated with 
evaluation. Specifically, Educational Policy 2.1.10(d) on evaluation which states, "social 
workers critically analyze, monitor, and evaluate interventions" should include more 
leadership oriented behaviors, such as use evaluation outcomes to inform social policy, 
use evaluation to address issues at the organizational level, and develop and implement 
evaluations to sustain programs and interventions. 
Social work organizations, such as NASW, can serve as a mutually beneficial 
resource that enhances the capacity of its members and reinforce the value of evaluation. 
Currently, the only mandated continuing education requirement for social work 
practitioners is ethics (NAS W, 2006). By encouraging NAS W to expand continuing 
education requirements to include evaluation, practitioners' in the field can increase their 
skills in designing and assessing health and human service programs, and improve their 
program's ability to meet GPRA guidelines. This proactive policy change would ground 
and sustain evaluation in the culture of social work practice. After all, what value is 
ethics training to the agency that looses funding and must close its doors due to an 
inability to show measurable outcomes. 
Limitations of the Study 
One of the major limitations in this study was the sampling method. The study 
used a snowball sample in phase 1 and a convenience sample in phase 2. The snowball 
sample was chosen because resources were limited and a probability sample would have 
been expensive and time consuming. As a result, the research may suffer from sampling 
bias, as well as, structural validity in that the instrument used has not been tested. 
Because data were collected at the ordinal level of measurement a more rigorous 
statistical analysis was not applicable; nor could a causal relationship between variables 
be suggested. 
Although the second phase of the research methodology [concept mapping] 
resulted in a useful conceptual framework for understanding activities that help develop 
evaluation knowledge and skill in social work practice, generalizability was limited to the 
small sample size. A larger more diverse sample would have allowed for more 
comparisons across groups (e.g., practitioners and university instructors, practitioners and 
students, students and university instructors). It is important to note that analysis of the 
data and interpretation of the concept maps are limited to the validity of the statement 
items that were generated during the brainstorming process. Items that were omitted due 
to their similarity, as well as, those retained may have had an impact on the results. 
There may have been relevant statements that were not provide by the participants. 
Similarly, field instructors7 responses may have been influenced by the survey used in 
phase 1. 
Recommendations for Future Research 
Due to the exploratory nature of this study, there remain questions regarding the 
benefits of evaluation practice in social work practice. Future research should further 
develop and test the concept of centrism. Since the concept was derived from the 
Afrocentric Perspective, it faces some of the same challenges regarding its application in 
practice. Practice models derived fiom centrism could help determine how effective the 
concept is when used in social work interventions. Similarly, some of the suggested 
activities to increase evaluation knowledge and skill should be empirically tested. 
The use of concept mapping as a mixed method, participatory approach has great 
potential for including social work practitioners' views and experiences in the research 
process. This is one way to generate valuable evidence from the field in support of 
evidence based practices. Future research in this area should involve students in the 
process. Not only would valuable information be derived from students but the 
participatory process would provide additional learning opportunities for students. 
Findings from this study support claims from the literature that social 
work practitioners have not reached a sufficient level of comfort with engaging in 
research and evaluation (Davis, 2002; Staudt, 2007). This study suggests that social work 
practitioners will need to collaborate with universities, agencies, and professional social 
work organizations to develop sufficient levels of evaluation knowledge and skill. 
APPENDIX A 
Statements by Cluster with Ratings on Importance and Feasibility 
Feasibility 
Importance Rating Statement Rating 
Cluster I:. Emphasis on Evaluation Policy 
4.73 1 Continuing education on evaluation best practices and 4.60 
Information 
4.27 6 Focusing on the updated tools and technology surrounding 4.30 
Evaluation 
4.73 13 Practitioner CEUs that focus on evaluation skill building 4.40 
Would assist in building capacity 
4.27 15 Schools should gain funding to support effective 3.40 
Evaluation education 
4.18 62 Increased evaluation content in licensing requirements. 3.50 
Avg. 4.44 Avg. 4.04 
Cluster 2: Agency Responsibilities 
Social work organizations/agencies reinforcing the 
Acquisition of evaluation knowledge and skill (e.g., time off, 
Reimbursement for training, etc.) 
Help practitioners understand the policy connection to 
Evaluation. 
Sharing and exchanging ideas between the university and 
Agency in terms of trends and basic evaluation techniques. 
Practitioners have to evaluate the outcomes of chosen 
theories 
Practitioners have to be committed toward using theory in 
Practice. 
Agencies should invest in more evaluative software and tools 
(e.g., handheld devices, video cameras, other recording devices) 
To promote increased skill. 
Connection to a professional organization (i.e. AEA) that 
Promotes the use and understanding of evaluation. 
Cooperatively partnering with universities and colleges to 
Operationalize these skills in practice. 
Practitioners have to be committed toward understanding theory 
In practice. 
Agencies should gain knowledge on funding resources. 
University and agency collaboration in regards to evaluation 
Opportunities. 
Appendix A (continued) 
Feasibility 
Importance Rating Statement Rating 
3.73 40 Focusing on the government and funding policies that address 3.70 
Evaluation while students are in their practicum. 
3.82 5 1 Agencies should receive training on how to build capacity for 4 .OO 
Evaluation through grant writing. 
Avg. 407 Avg. 3.72 






Incorporating this skill set in the performance evaluation. 
This can be done through specialized evaluation projects. 
Expose practitioners to various types of evaluation methods. 
On-going and strategic role plays that involve processing and 
Discussion among participants and facilitator. 
An understanding of how evaluation is used in practice to guide 
Program delivery and funding. 
Incorporating skill sets in daily activities. 
Social work organizations/agencies using evaluation to improve 
Practice. 
Provide practitioners with a clear definitionlconcept of 
Evaluation. 
Work on special projects related to their job. 
Connecting these skills and knowledge to agency goals, 
Outcomes, and strategic plans. 
Expose practitioners to various types of analysis tools. 
Focusing on evaluation in the field can help build capacity 
Regarding evaluation. 
Reflective practice. 
Cluster 4: Interpersonal Skills 
Hands on participation with a specific and detailed evaluation 
Project. 
Creating evaluation in-services for students. 
Evaluation coaching between professors and students. 
Being culturally competent. 
Conducting statistical analysis. 
Have students provide an evaluation in-service at their 
Internships. 
Group evaluation projects 







Appendix A (continued) 
Im~ortance Rating Statement 
Cluster 5: CourseworWAcademic 
Expose students to various types of evaluation methods. 
Students should receive training on how to build capacity for 
Evaluation through grant writing. 
Mandatory research projects for students during graduate 
School. 
Coursework related to evaluation as core curricula. 
Teaching them how to create/construct logic models 
Requiring greater pre admissions coursework in research/ 
Evaluation, so that the little time spent in SW education could 
Be spent on higher level evaluation content. 
Increasing accreditation requirements re: evaluation. 
Teach students that effective social work practice is measured 
By practitioners' ability to evaluate their practice. 
Designing surveys 
More research experience. 
Teaching them how to design data collection forms using a 
Logic model as a framework. 
Tie all social work services to evaluation so that it becomes 
Normal for the student when they become professionals. 
Taking classes on evaluation that stress utility. 
Students should gain knowledge on funding resources. 
Integrate evaluation through the curriculum 
Teaching them the various types of evaluations. 
Expose students to various types of analysis tools. 
Taking classes on evaluation that stress the need for practice 
Based evidence can help practitioners increase capacity. 
Extensive literature review on evaluation as it relates to 
Evaluation. 
Schools should invest in more evaluative software and tools 
(e.g. handheld devices, video cameras, other recording devices) 
To promote increased skill. 
Teaching on the foundation and importance of evaluation within 
The context of social work. 
Offering seminarshrown bags to discuss how to incorporate 
The skill sets into daily tasks. 
Increase the FT coursework for the MSW to 3 years, with part 
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APPENDIX C 
Email Invitation to Participate in Study 
You are invited to participate in a research study that examines the relationship between 
evaluation constructs (i.e., evaluation self-efficacy, evaluation competence, and evaluation 
influence) and leadership behaviors in social work practice. Survey data will expand 
understanding of this critical relationship and will be shared with the field to expand the 
knowledge base. 
The study grew out my experiences as a doctoral social work student interested in how field 
practicum education prepares social workers to engage in evaluation practice. Preliminary data 
suggest field instructor experience in evaluation practice varies considerably. In addition, 
specific evaluation competencies in social work practice have yet to be determined. 
The on-line survey will take approximately 15 - 20 minutes to complete. A subgroup of 
participants will be solicited to participate in an additional focus group exercise. To ensure 
confidentiality, your e-mail or name and address will be kept separate from the data. 
Additionally, you may withdraw from this study at any time. 
To be eligible for this study, you must: 
serve as a field instructor associated with a CSWE accredited school of social work in the 
United States, and 
currently supervise one or more BSW and/or MSW students who are completing an approved 
practicumlinternship 
Your responses are greatly appreciated. If you meet all the criteria and wish to participate, please 
access the survey through this link: 
Thank you, 
Derrick W. Gervin 
Doctoral Candidate 
Whitney M. Young, Jr., School of Social Work 
Clark Atlanta University 
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